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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






The Woman in Black

[0 [4 |

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about Arthur Kipps and how he is presented at different points in the novel.

In your response you should:
o refer to the extract and the novel as a whole
e show your understanding of characters and events in the novel [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1

¢ An understanding of Kipps’ character and his presentation in the extract and at
other parts of the novel

e The effect the woman in black has on Kipps in the extract and at other parts of
the novel

e His encounters with the people of Crythin Gifford, including his developing
friendship with Samuel Daily

e His experiences at Eel Marsh House and how the revelation of the woman in
black’s revenge affects Kipps

o References to his second wife and family in Chapter 1 and the final chapter’s
revelations about his first wife and child

o Comments on Hill's use of language to present Arthur Kipps in the extract and in
the novel

e The descriptions of Arthur Kipps’ experiences at Crythin Gifford and Eel Marsh
House at different points in the novel
The use of first person and its effects in the extract and the rest of the novel

e The structure of the novel and the gradual revelation of the woman in black’s
revenge on Arthur in the final chapters

This is not a checklist. Please reward valid alternatives.






AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Eduqas

Sticky Note

Brief selection of some details from the extract, with some simple comments on how Arthur responds. What further details could this candidate have included to make their response more thorough?



Eduqas

Sticky Note

Band 2

AO1 Brief reference to a few key details from the extract to make simple interpretations of Arthur's presentation. Limited evidence of knowledge of the wider text.

AO2 Recognises Hill's uses of vocabulary to show Arthur's mixture of fear and courage, with some simple comments to express understanding, but very under-developed.

AO4 2 marks.

12 + 2 = 14
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Sticky Note

Film reference? Arthur does not have a young child at this point in the novel. 
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Sticky Note

Some focus on character in the early stages of the novel.
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Sticky Note

Arthur is not nervous before visiting Eel Marsh House. A careful plan would help this candidate to stay on track. Try writing your own plan in response to this question.
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Sticky Note

Some accurate reference to the effects of their conversation develops here.
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Sticky Note

Rather generalised and unsupported comments here. What support could this candidate have included at this point?
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Some focus on the extract to explore Kipps' behaviour.
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Sticky Note

Contradictory point and evidence. This is another example of where a careful plan would have helped this candidate to organise their thoughts more effectively.
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Sticky Note

Briefly draws on some wider textual events.
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Sticky Note

General conclusion - repetition. Try and write your own conclusion to this question. A conclusion should be a brief summary of the points you have made in the main body of your essay.



Eduqas

Sticky Note

Low Band 3

AO1 Straightforward references to Arthur's presentation in the extract and in a few other points of the novel, but limited wider reference and not wholly accurate in places.

AO2 - Begins to comment on features of style, but underdeveloped. 

AO4 3 marks.

16 + 3 = 19
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Focus on Arthur's presentation and impact on the reader.
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Apt knowledge of the opening with supporting detail.
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Reference to the effect of structure on reader's perceptions of Arthur.
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Understanding of Arthur's changing attitude to the supernatural.
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Good focus on the key vocabulary in the extract.



Eduqas

Sticky Note

Thoughtful reference to the novel's key event.



Eduqas

Sticky Note

Engages well with some of the textual detail.
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Thoughtful point.
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Clear sense of overview developing.
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Some further wider reference to justify response.
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Mid Band 4

AO1 Quite thoughtful and sustained approach to the ways Arthur changes and  is presented at different points in the novel. Some effective supporting quotations support ideas. 


AO2 Discusses meanings and effects of Hill's vocabulary and structure to explore how Arthur's presentation affects the reader.

AO4 4 marks; high performance.

26 + 4 = 30
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The Woman in Black

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about Arthur Kipps and how he is presented at different points in the novel.

In your response you should:
« refer to the extract and the novel as a whole
» show your understanding of characters and events in the novel [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

It was the woman who moved. She slipped behind the gravestone and, keeping
close to the shadow of the wall, went through one of the broken gaps and out of sight.

The very second that she had gone, my nerve and the power of speech and
movement, my very sense of life itself, came flooding back through me, my head cleared
and, all at once, | was angry, yes, angry, with her for the emotion she had aroused in
me, for causing me to experience such fear, and the anger led at once to determination,
to follow her and stop her, and then to ask some questions and receive proper replies,
to get to the bottom of it all.

| ran quickly and lightly over the short stretch of rough grass between the graves
towards the gap in the wall, and came out almost on the edge of the estuary. At my feet,
the grass gave way within a yard or two to sand, then shallow water. All around me the
marshes and the flat salt dunes stretched away until they merged with the rising tide.
| could see for miles. There was no sign at all of the woman in black, nor any place in
which she could have concealed herself.

Who she was—or what—and how she had vanished, such questions | did not ask
myself. | tried not to think about the matter at all but, with the very last of the energy that
| could already feel draining out of me rapidly, | turned and began to run, to flee from
the graveyard and the ruins and to put the woman at as great a distance behind as |
possibly could. | concentrated everything upon my running, hearing only the thud of my
own body on the grass, the escape of my own breath. And | did not look back.

By the time | reached the house again | was in a lather of sweat, from exertion and
from the extremes of my emotions, and as | fumbled with the key my hand shook, so
that | dropped it twice upon the step before managing at last to open the front door.
Once inside, | slammed it shut behind me. The noise of it boomed through the house
but, when the last reverberation had faded away, the place seemed to settle back into
itself again and there was a great, seething silence. For a long time, | did not move from
the dark, wood-panelled hall. | wanted company, and | had none, lights and warmth
and a strong drink inside me, | needed reassurance. But, more than anything else, |
needed an explanation. It is remarkable how powerful a force simple curiosity can be.
I had never realized that before now. In spite of my intense fear and sense of shock, |
was consumed with the desire to find out exactly who it was that | had seen, and how, |
could not rest until | had settled the business, for all that, while out there, | had not dared
to stay and make any investigations.
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SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






The Curious Incident of the Dog in the Night-time

You should use the extract below and your knowledge of the whole play to
answer this question.

Write about Judy, Christopher’'s mother, and how she is presented at different points in
the play.

In your response you should:
o refer to the extract and the play as a whole
o show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1

¢ How Judy is presented in the extract and at key points in the play
Comments on the revelation that Judy is not dead, as Christopher believes

o References to Judy’s relationship with Ed, Christopher and Mr Shears as
revealed in the extract and at different points in the play

e An appreciation of her difficulties in raising and coping with Christopher as
demonstrated in her letters and when Christopher arrives in London

o How Judy adjusts to her renewed relationship with Christopher and forgiveness
of Ed, at the end of the play

¢ Comments on Stephen’s use of language to present Judy at different points in
the play

e Her letters, used to reveal her earlier experiences with Christopher, and the
effect this has on the audience, within this extract and at this part in the play

e The structure of the first part of the play and the dramatic revelation that she is
not actually dead, through her hidden letters

e The impact this revelation has on Christopher, and the audience

This is not a checklist. Please reward valid alternatives.






AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Eduqas

Sticky Note

Valid discussion about effect.



Eduqas

Sticky Note

Focus on character.



Eduqas

Sticky Note

Brief reference to wider events.



Eduqas

Sticky Note

Aware of change in presentation.



Eduqas

Sticky Note

General conclusion. How could this conclusion be improved? Try to rewrite it to make it more effective.



Eduqas

Sticky Note

High Band 2

AO1 Brief reference to both extract and wider play; lacks detailed development though.

AO2 Simple comments on structure and effects, again under-developed.

AO4 3 marks.

13 + 3 = 16
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Eduqas

Sticky Note

Establishes Judy's character at the start of the play.



Eduqas

Sticky Note

Good wider references.



Eduqas

Sticky Note

Quite thoughtful discussion.
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Eduqas

Sticky Note

Sees change in Judy's presentation.



Eduqas

Sticky Note

Brief reference to later events.



Eduqas

Sticky Note

Engaged conclusion.



Eduqas

Sticky Note

Mid Band 4

AO1 Some thoughtful discussion with reference to key moments in the extract and from wider play.

AO2 Analyses some aspects of language, structure and vocabulary to explore Judy's presentation.

AO4 4 marks; high performance.

24 + 4 = 28
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Eduqas

Sticky Note

Focus on character.



Eduqas

Sticky Note

Thoughtful comments.



Eduqas

Sticky Note

Interprets subtext.



Eduqas

Sticky Note

Thoughtful approach.



Eduqas

Sticky Note

Yes - understands Judy's tone.
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Sticky Note

Engaging well with Judy's position.
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Sticky Note

Understands relationship.
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Sticky Note

Selecting details.



Eduqas

Sticky Note

Sustains thoughtful approach.
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Sticky Note

Increasingly sensitive character evaluation.
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Eduqas

Sticky Note

Sustains wider reference.
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Sticky Note

Mature evaluation here.
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Eduqas

Sticky Note

Effective reference to her changing behaviour at the end of the play.
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Sticky Note

Low Band 5

AO1 Increasingly sensitive and evaluative approach supported well with pertinent references from within the extract and wider text.

AO2 Appreciates effect of language and the play's form and structure to explore Judy's changing presentation.

AO4 4 marks; high performance.

30 + 4 = 34










The Curious Incident of the Dog in the Night-Time

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole play to answer
this question.

Write about Judy, Christopher’s mother, and how she is presented at different points in
the play.

In your response you should:
+ refer to the extract and the play as a whole
» show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

Judy Dear Christopher. | said that | wanted to explain to you why | went away when |
had the time to do it properly. Now | have lots of time. So I'm sitting on the sofa here with
this letter and the radio on and I’'m going to try and explain.

| was not a very good mother Christopher. Maybe if things had been different, maybe if
you'd been different, | might have been better at it. But that’s just the way things turned
out.

I’'m not like your father. Your father is a much more patient person. He just gets on with
things and if things upset him he doesn’t let it show.

But that’s not the way | am and there’s nothing | can do to change it.

Do you remember once when we were shopping in town together? And we went into
Bentalls and it was really crowded and we had to get a Christmas present for Grandma?
And you were frightened because of all the people in the shop. It was the middle of
Christmas shopping when everyone was in town. And | was talking to Mr Land who
works on the kitchen floor and went to school with me. And you crouched down on the
floor and put your hands over your ears and you were in the way of everyone so | got
cross because | don't like shopping at Christmas either, and | told you to behave and |
tried to pick you up and move you. But you shouted and you knocked those mixers off
the shelf and there was a big crash. And everyone turned round to see what was going
on and Mr Land was really nice about it but there were boxes and bits of string and
bits of broken bowl on the floor and everyone was staring and | saw that you had wet
yourself and | was so cross and | wanted to take you out of the shop but you wouldn’t let
me touch you and you just lay on the floor and screamed and banged your hands and
feet on the floor and the manager came and asked me what the problem was and | was
at the end of my tether and | had to pay for two broken mixers and we just had to wait
until you stopped screaming. And then | had to walk you all the way home, which took
hours because | knew you wouldn’t go on the bus again.

And | remember that night | just cried and cried and cried and your father was really nice
about it at first and he made you supper and put you to bed and he said these things
happen and it would be OK. But | said | couldn’t take it anymore and eventually he got
really cross and he told me | was being stupid and said | should pull myself together and
I hit him, which was wrong, but | was so upset.

We had a lot of arguments like that.

Because | often thought | couldn’t take it any more. And your father is really patient, but
I’'m not. | get cross, even though | don’t mean to. And by the end we stopped talking to
each other very much because we knew it would always end up in an argument. And |
felt really lonely.
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SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






A Taste of Honey

[0 [7 |

You should use the extract on the opposite page and your knowledge of the
whole play to answer this question.

Write about Jo and how she is presented at different points in the play.

In your response you should:

refer to the extract and the play as a whole
show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1
e An understanding of Jo’s character in the extract and elsewhere in the play
e Comments on Jo’s relationship with Helen at the start of the play
o Her relationship with ‘the boy’ / Jimmie
o Her feelings about Peter and her mother’'s marriage
e Her relationship with Geof and her feelings about her pregnancy
o Herresponse to Helen’s return at the end of the play
AO2

Comments on Delaney’s use of language to present the character of Jo in the
extract and throughout the play

The extremes of contrasting language used by Jo in the extract, firstly towards
the doll and later towards Geof and the baby

The effect of Jo’s direct address to the audience

Comments on the sarcasm and witty dialogue used by Jo towards the other
characters at different exchanges in the play

This is not a checklist. Please reward valid alternatives.






AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Clear focus and selection.
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Begins to infer Jo's feelings.
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Clear knowledge of Jo's situation.
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Engaging with character.
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Aware of tone change here.
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Possibly.
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Some wider reference.
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Valid comments on relationship with Helen.
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Band 3

AO1 Focus on the character of Jo with some effective reference to her relationships within the extract and at different points of the play.

AO2 Begins to discuss some language effects to explore Jo's attitude and feelings.

AO4 3 marks.

18 + 3 = 21
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Clear focus.
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Explores some language features effectively.
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Valid reference to effect of repetition here.
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Valid judgements.
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Notes change in Jo's language and tone.
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Thoughtful comments.
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Apt wider reference.
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Some sensitive discussion here.
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Valid comparison with Helen.



Eduqas

Sticky Note

Good reference to key moments.
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Yes - good understanding of her reliance on Geof.
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Band 4

AO1 Quite thoughtful and sustained, supported with effective detail from the extract and across the whole text.

AO2 Some good discussion of language effects and some accurate subject terminology (though references to 'short sentences' and rhetorical questions etc. were unhelpful).

AO4 3 marks.

26 + 3 = 29
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Clear focus on character.
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Detailed reference to Jo's situation in the play's opening.
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Apt contrast with Helen.
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Thoughtful textual support.
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Develops discussion of character and relationships.
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Sensitive evaluation developing.
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Valid inference.
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Engages well with Jo's situation.
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Good understanding of the mood here.
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Thoughtful analysis of impact.
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Reaches confident overview.
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Low Band 5 

AO1 Sustained focus with some effective evaluation of Jo's presentation within the extract and wider play. Some sensitive comments on Jo's situation and relationships with effective supporting detail including quotations.

AO2 Some appreciation of Jo's language and tone to explore how she is presented at different points in the play.

AO4 3 marks.

29 + 3 = 32










| 0 | 7 | A Taste of Honey

You are advised to spend about 45 minutes on this question.

You should use the extract on the opposite page and your knowledge of the
whole play to answer this question.

Write about Jo and how she is presented at different points in the play.

In your response you should:
« refer to the extract and the play as a whole
» show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.





GEOF

JO

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

GEOF:

JO:

[from his pack he takes a life-sized doll]: There—isn't it nice? | thought you could
practise a few holds on it over the weekend. You've got to be able to establish
your superiority over the little devils. | don’t know where that goes. There, look,
isn’t it good?

[seeing the doll]: The colour’s wrong.

Jo.

The colour’s wrong. [Suddenly and violently flinging the doll to the ground.] I'll
bash its brains out. I'll kill it. | don’t want his baby, Geof. | don’t want to be a mother.
| don’t want to be a woman.

Don'’t say that, Jo.

I'll kill it when it comes, Geof, I'll kill it.

Do you want me to go out and find that chap and bring him back? Is that what you
want?

| don’'t want that. | don’t want any man.

Well, if you're going to feel like that about it you might as well have it adopted. |
thought you'd feel differently as time went on.

| won't.

Perhaps you will when you see the baby.

No, | won't.

Do you still love him?

| don’'t know. He was only a dream | had. You know, he could sing and he was so
tender. Every Christmas Helen used to go off with some boy friend or other and
leave me all on my own in some sordid digs, but last Christmas | had him.

Your black prince.

What was his name?

Prince Ossini.

No, it was Jimmie!

Oh well, the dream’s gone, but the baby’s real enough.

My mother always used to say you remember the first time all your life, but until
this moment I'd forgotten it.

Do you remember when | asked you to marry me?

Yes.

Do you?

No. What did | say?

You just went and lay on the bed.

And you didn’t go and follow me, did you?

No.

You seeg, it’s not marrying love between us, thank God.

You mean you just like having me around till your next prince comes along?

No.

Oh well, you need somebody to love you while you're looking for someone to love.
Oh Geof, you'd make a funny father. You are a funny little man. | mean that. You're
unique.

Am |?

| always want to have you with me because | know you'll never ask anything from
me. Where are you going?

[GEOFFREY goes to the kitchen.]

To see the cake.

[JO follows him.]

I'll set the cups and we'll have a celebration, then you'll have to study for your
exams. It’s a bit daft talking about getting married, isn’t it? We're already married.
We've been married for a thousand years.
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SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






An Inspector Calls

You should use the extract on the opposite page and your knowledge of the
whole play to answer this question.

Write about Mrs Birling and how she is presented at different points in the play.

In your response you should:
o refer to the extract and the play as a whole
e show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the
use of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1

e Anunderstanding of Mrs Birling’s character as revealed in the extract and
elsewhere in the play

e Comments on Mrs Birling’s attitude to and relationships with members of the
Birling family as well as with Eva Smith/Daisy Renton

¢ Comments on Mrs Birling’s attitude to and relationship with the Inspector

o Reference to her behaviour at the beginning of the play where her confidence
is apparent

e Herreactions to revelations of her family’s actions towards Eva/ Daisy

e Her role in the chain of events leading to Eva/Daisy’s death and her reactions
to the news that Eric was the father of Eva’s child

e Her behaviour at the end of the play when she believes it is all a hoax

¢ Comments on Priestley’s use of language to present Mrs Birling in the extract
and the play

e Reference to how Priestley presents Mrs Birling’s role as a parent and as
Mr Birling’s ‘social superior’

e The way the stage directions in the extract show that Mrs Birling begins to be
affected by the Inspector's words ‘agitated now’; rather cowed’

e The language used by Mrs Birling to describe Eva and the father of her child

e The repetition of vocabulary to assert her lack of responsibility for Eva’s death

e The contrasting language used by Mrs Birling on discovering that Eric was the
father

e The way she returns to her original tone before the second phone call in the
final scenes of the play

This is not a checklist. Please reward valid alternatives.





AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Eduqas

Sticky Note

Clear focus.



Eduqas

Sticky Note

Straightforward approach.
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Highlight
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Highlight
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Sticky Note

Valid comments on her behaviour in the extract.
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Eduqas

Sticky Note

Possibly - a valid inference.
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Highlight
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Sticky Note

Perhaps. How could the candidate have extended this point?



Eduqas

Sticky Note

Band 3

AO1 Straightforward approach with a little reference outside the extract. Some understanding and engagement with Mrs Birling's attitude and presentation. 

AO2 Begins to comment on effects of Priestley's language, but lacks development.

AO4 3 marks.

18 + 3 = 21



Eduqas

Sticky Note

Simple comments on effects of vocabulary here.
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Eduqas

Sticky Note

Clear focus on character and situation.



Eduqas

Sticky Note

Character knowledge established.



Eduqas

Sticky Note

Selects and explores language impact.



Eduqas

Sticky Note

Develops discussion.
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Sticky Note

A bit unlikely here though?



Eduqas

Sticky Note

Engages well with her presentation.



Eduqas

Sticky Note

Reasonable judgements.
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Begins to analyse Priestley's language effects. 
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Secure and engaged conclusion.
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Band 4

AO1 Sustained focus on the task, showing a secure understanding of Mrs Birling's presentation, with well chosen reference to the extract and wider play.

AO2 Good analysis of some of the language used by Mrs Birling to reveal her character.

AO4 4 marks; high performance.

26 + 4 = 30
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Establishes a confident overview.
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Confident knowledge of Mrs Birling's role in the play.
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Assured evaluation developing.
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Confident selection of detail to support ideas.
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Good reference to Priestley's use of language to influence the audience.
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Develops and sustains.
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Apt contrast made between Mrs Birling and Sheila.
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Wider reference to further support evaluation. 
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Effective reference to the play's final events.
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Confident understanding of her overall presentation.
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Good reference to Priestley's intentions.
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Band 5

AO1 Sustained focus with some effective overview; an evaluative approach supported by a good range of details from within the extract and from the wider text.

AO2 Analyses the effect of Priestley's language and the structure of the play to explore Mrs Birling's presentation and significance to the play as a whole.

AO4 4 marks; high performance.

32 + 4  = 36 










An Inspector Calls

You are advised to spend about 45 minutes on this question.

You should use the extract on the opposite page and your knowledge of the
whole play to answer this question.

Write about Mrs Birling and how she is presented at different points in the play.

In your response you should:
« refer to the extract and the play as a whole
» show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.





INSPECTOR
MRS B.

INSPECTOR
MRS B.
INSPECTOR

MRS B.
INSPECTOR
MRS B.

INSPECTOR
MRS B.
INSPECTOR

SHEILA
INSPECTOR

SHEILA

INSPECTOR

SHEILA
INSPECTOR

BIRLING
INSPECTOR
SHEILA
INSPECTOR
MRS B.

Was it or was it not your influence?

(stung) Yes, it was. | didn’t like her manner. She'd impertinently made use of
our name, though she pretended afterwards it just happened to be the first
she thought of. She had to admit, after | began questioning her, that she had
no claim to the name, that she wasn’t married, and that the story she told at
first — about a husband who'd deserted her — was quite false. It didn’t take me
long to get the truth — or some of the truth — out of her.

Why did she want help?
You know very well why she wanted help.

No, | don’t. | know why she needed help. But as | wasn’t there, | don’t know
what she asked from your committee.

| don’t think we need discuss it.
You have no hope of not discussing it, Mrs Birling.

If you think you can bring any pressure to bear upon me, Inspector, you're
quite mistaken. Unlike the other three, | did nothing I’'m ashamed of or that
won't bear investigation. The girl asked for assistance. We were asked to look
carefully into the claims made upon us. | wasn’t satisfied with the girl’s claim
— she seemed to me to be not a good case — and so | used my influence to
have it refused. And in spite of what’s happened to the girl since, | consider |
did my duty. So if | prefer not to discuss it any further, you have no power to
make me change my mind.

Yes | have.
No you haven’t. Simply because I've done nothing wrong — and you know it.

(very deliberately) | think you did something terribly wrong — and that you're
going to spend the rest of your life regretting it. | wish you'd been with me
tonight in the Infirmary. You'd have seen—

(bursting in) No, no, please! Not that again. I've imagined it enough already.

(very deliberately) Then the next time you imagine it, just remember that this
girl was going to have a child.

(horrified) No! Oh — horrible — horrible! How could she have wanted to Kill
herself?

Because she'd been turned out and turned down too many times. This was
the end.

Mother, you must have known.

It was because she was going to have a child that she went for assistance to
your mother’s committee.

Look here, this wasn’t Gerald Croft—

(cutting in, sharply) No, no. Nothing to do with him.

Thank goodness for that! Though | don’t know why | should care now.
(to MRS BIRLING) And you’ve nothing further to tell me, eh?

I'll tell you what | told her. Go and look for the father of the child. It's his
responsibility.
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SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






The History Boys

You should use the extract below and your knowledge of the whole play to
answer this question.

Write about Irwin and how he is presented at different points in the play.

In your response you should:
o refer to the extract and the play as a whole
e show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1
e Anunderstanding of how Irwin is presented in the extract and at different points
in the play
e Comments on the way Irwin is presented at the start of the play and his role at
the school

e Comments on how his relationships with the boys develop throughout the play

o Contrasts between his approach to education and teaching to that of Hector’'s

e Comments on his later career as a government adviser / TV presenter and his
encounter with the adult Posner at the start of Act 2

e Comments on his arrangements with Dakin and the motorcycle accident leading
to Hector’s death

e Mrs Lintott’s description of him as a ‘journalist’... ‘in politics’ at Hector’'s memorial

¢ Comments on Bennett's use of language to present Irwin’s character within the
extract and elsewhere in the play

o How Irwin’s speech and language changes towards Hector and the boys at
different points in the play

¢ Comments on his teaching style and descriptions of history as revealed in the
extract and at other points of the novel

o Reference to the effect of the structure and time frame of the play: Irwin in his
forties’ at the start of the play; his meeting with adult Posner at the start of Act 2
five years older’ and his appearance in later life at Hector’'s memorial at the end
of the play

This is not a checklist. Please reward valid alternatives.






AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Eduqas

Sticky Note

Understands main aspects of Irwin's role.



Eduqas

Sticky Note

Valid arguments.



Eduqas

Sticky Note

Apt contrast between the two teachers.



Eduqas

Sticky Note

Effective supporting quotations.
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Eduqas

Sticky Note

Some relevant wider reference.



Eduqas

Sticky Note

Straightforward on these two relationships. What could the candidate have added here to make this response more thorough?



Eduqas

Sticky Note

Top Band 3

AO1 Some focus on extract  and wider play to explore Irwin's presentation and relationships.

AO2 Explores some effective details and language, but some points are rather straightforward or lacking development.

AO4 3 marks.

21 + 3 = 24
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Eduqas

Sticky Note

Apt focus on contrast between the two teachers.



Eduqas

Sticky Note

Well chosen quotation to justify contrast.
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Eduqas

Sticky Note

Confident and supported discussion.



Eduqas

Sticky Note

Places extract securely.



Eduqas

Sticky Note

Probes different interpretations of Irwin's presentation.



Eduqas

Sticky Note

Relevant supporting detail.
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Eduqas

Sticky Note

Explores different relationships.



Eduqas

Sticky Note

Thoughtful links to wider themes and ideas.



Eduqas

Sticky Note

Top Band 4

AO1 Sustained, thoughtful and well supported response, with some effective quotation and direct references used to justify ideas.

AO2 Analyses effects of Bennett's language and structure to explore alternative interpretations.

AO4 4 marks; high performance.

28 + 4 = 32
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Eduqas

Sticky Note

Confident overview of Irwin's function in the play.



Eduqas

Sticky Note

Probes effects of Irwin's vocabulary and motives.



Eduqas

Sticky Note

Detailed quotation used to support evaluation.



Eduqas

Sticky Note

Close discussion of language with tentative approach.
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Eduqas

Sticky Note

Assured evaluation is sustained.



Eduqas

Sticky Note

Effective contrast with the two teaching styles.



Eduqas

Sticky Note

Subtle and pertinent observations.



Eduqas

Sticky Note

Mid Band 5

AO1 An assured and sensitive evaluation of Irwin's presentation and relationships throughout the play.

AO2 Evaluates a range of ways Bennett conveys Irwin's character with close reference to language features.

AO4 3 marks.

32 + 3 = 35
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The History Boys

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole play to answer
this question.

Write about Irwin and how he is presented at different points in the play.

In your response you should:
« refer to the extract and the play as a whole
» show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

Irwin So. Our overall conclusion is that the origins of the Second War lie in the
unsatisfactory outcome of the First.
Timms (doubtfully) Yes. (with more certainty) Yes.
Others nod.
Irwin First class. Bristol welcomes you with open arms. Manchester longs to have

you. You can walk into Leeds. But | am a fellow of Magdalen College, Oxford,
and | have just read seventy papers all saying the same thing and | am asleep...
Scripps But it’s all true.
Irwin What has that got to do with it? What has that got to do with anything?

Let’'s go back to 1914 and I'll put you a different case.

Try this for size.

Germany does not want war and if there is an arms race it is Britain who is
leading it. Though there’s no reason why we should want war. Nothing in it for
us. Better stand back and let Germany and Russia fight it out while we take the
imperial pickings.

These are facts.

Why do we not care to acknowledge them? The cattle, the body count. We
still don’t like to admit the war was even partly our fault because so many of
our people died. A photograph on every mantelpiece. And all this mourning
has veiled the truth. It's not so much lest we forget, as lest we remember.
Because you should realise that so far as the Cenotaph and the Last Post and
all that stuff is concerned, there’s no better way of forgetting something than by
commemorating it.

And Dakin.
Dakin Sir?
Irwin You were the one who was morally superior about Haig.
Dakin Passchendaele. The Somme. He was a butcher, sir.
Irwin Yes, but at least he delivered the goods. No, no, the real enemy to Haig's

subsequent reputation was the Unknown Soldier. If Haig had had any sense
he’d have had him disinterred and shot all over again for giving comfort to the

enemy.
Lockwood So what about the poets, then?
Irwin What about them? If you read what they actually say as distinct from what they

write, most of them seem to have enjoyed the war.

Siegfried Sassoon was a good officer. Saint Wilfred Owen couldn’t wait to
get back to his company. Both of them surprisingly bloodthirsty.

Poetry is good up to a point. Adds flavour.











MTS “"SQhﬂ 3tone presencedd
at—dbberer 09 Q \va and

carnng character v tnNE extract
Bvidence to prove tnis. S when
Edward is On nec aoor agep

My TQW”\SLQDC TOKED M, CTQCﬁ%
,\Ettmo N Cry, this :Y\QUQS \'h@
Mrs NNStoNe 1S LO\!\(“\% and
CQ\LDC}) ANOther reasomn sne
1S caring towards Edword s
tnat  becouse 8nhe KNows that
Edwaord 15 her 30N,

Mrs Sonhnsrone 1S Q,\ec\r\g

et \,mer\ EduuQrQ tels ner ‘(’hO{-
(S MNOVI mS 5 You con tel

ms oL when> 5V\® SOV

“Qh SO we (‘6(}\\% \,L)Q(\’C 368 Léou

Qv C\\ﬁ ..

NS Fells u% ot %ne qwte

Bhocked fhot ne 15 mQ\/m

GLLOU. BNE Q130 Gives Edwor

O LoCket with O Qdicture Of MtCK@j
ket woith in tt 50 Bdward Never

Forq,ct% nim.

At the stort OF the ploy Mes
SONNSTONE 1S SNoOWN e be o
Dupc_r_.gi\eus LWomen, rhie s
whu sNe could never kel Mi CKCB
or EAW0rd fhey were Ororners,
MY uONSs TOTd Mg SonnNstone
That i The vbrorney ever found
Ut They were ororhers  yhcy Wwoulg
both di¢. Tnis Droves fhat MTS






Jehnstrone (3 QA ,.,,\/;(?;tf% SUPErSTous
LO TN, o ,,

!V\( > g@mﬁ%‘r@ﬂ@ %P}z\!% F\L@Qg &du\,)am
Wwhen ne was Jounc b@CQuaz
ane hc@ OO m&m% ds and
LLoNs . wonted ¢ kid cor
>~ Dulk Couldn't have QAN é
30 MBS L,kj@ﬂ% Ofpered o FOK
one Of the br@bher and faise f
Qs ihﬁ\\’_@U&)ﬂ g Shows f‘h@\t’”
ors aelms yanted the besk eor
one  of %e\ar@fﬁ@vg SO ANE OOV
ane Qwrm L0 it CQU\\C\ Nave The
oest ULe ,\\’DQ%M@ ,, o

ANotner Ul g Mrs  Jonnsron 1S
@\‘F"%%ﬁtﬁd 12~ 5nhe 5\66"93 wirn
aload og men and %Qf lcads Q€ .

Kids .











At the Stast of Dload Drethery oy Willy Busser
Mrs QO t/\I\Q\”\‘O ne. / N Q/ 'ﬁf enredq ’;:125553 ' ==:‘;

il @ecaw‘e N 7‘h@ Sanj
Mowc/(ut, Monroe  Mrs Johnstore Starey that
"m | hws borat, ho wiatkeol out me o menthor
I ago s ISC  “Seven h uﬂgﬁ‘ i”nozfﬂfd 10
o ot GM m,cff Jaleral 77’us

Also od the Start _Mrs Johnstore (5 prevenden
Y Supersttou)- [he @ QuodanCe  (ammy
iy |hen  Sho §osd 0 Wortc /ar Mrs
Lyon’s . An emmPLQ of thiy (s "N jhoed
N #ha Hable® s &5 0 g Superttion
Hhat  Soma  people  belwve - Tho ZuSupelstt-
oun MK Mrs Jonstone gullatll to
M (yons Whan  She 4§ f@/afy Fo peSuagle
her @ 70 gue ONo 0f I Chudldren 7%?6@%

/m Fhe extract Which s (ocoted 1 Fhe
Mg of tre PK}&L wirere Hre  Luons aure
U QY - A e Sfard oF Are expmct
Mrs - Jo/mg%a,,‘ Seems#o be qQuite bouSh,
% Fhis 5 Shown when She  3a4S
“Now s listen Eoldie, | +ola Yoo ror 4o come
areuncl o e (Goun .~ %5 0o Shows thodt
She  ours He be\*r For‘ hume Onal_Jke Fhaiies

U would be # pettel  nor m (xmg i Miclc Y-






Howeyer Mo JohaStoned  moodt suncloen;
’\W\(gﬁ? whon S ool Edoue s mgu@

oy Mo Johastene > preserdest as u@ﬁ%
and plown haowteol. Wil chsse\ We an eupsy.
10 Show  Fhot Jhe 5 7 pewsing 46 thunk .

“Oh, OO W00 gj ot s 9OL<.agam eh- A
This 0 §o ,01"6’5@1 ey CF -ctagbolr A0S afou
Qusaposed 7rai e 1S Q0L -

Al n He extract My Jommﬂe .
presented Q5 marernal ol (g o)
fawerd Whan he  goly Upset. "Sha faka)hin
Craclling hum ,(0HnG hum Cry The Verb

Cro Su OO 03F &%@_ﬁwﬂg ~oldy,
MM%O OCJ drf&crrreﬁa@ae Looulol Ner ng

MBW
At the  ena of +he extact MrS Johndtare
5 presenred 0y thoughtful. This & becavse
She  soyy- ’(AJOvld?(jOv Lo 0L puckure. oﬁMLCkQ\Jj
10 fako with Hou JLus Shows #irod

She  Srtuf J”l/lf_ljf\ #C&UOU"O( X oleasnt

Wod w40 e upset .
In_ 7he Who plow od dhe engl Mry
Johpstore 3 presenteq (8 0oug Wwihod Jhe
Hunls © bt F‘or M/az@ owz tauwony

TUs /5 pecaue " hed your
brother > In hope 7‘//Lﬁ/f /’4(5‘22@// LU pPut

. “Howerer e oppoltre  Hoprerns ana
both QLo - .






AF g pont W the Powy Mrs
Jokrdtare ) Presetred Q0 hoperull . “Teil

e S not frue, Say ofS JuS Tt QF Story
T Dho séj‘mﬁ%m Qw@@aévem\%f

roges Ut nat tpe.











Mrs yohnstone 1S _0One Of the mosn.
charecters and occlirs 0n and Opf
Sceane ol the time , throuOhouk B
plowy. ITn  the extract Mrgs Johnstone 18
Shagcked,  to  See é‘duq,c;g_ndgrgxgmdmgmf
beforé thuis S P fgb,ar,)ojﬁﬁd ue to _her
tel Hng,, Ny Not COoMe  QulunnC R~or
ouea. Mrs yohnStong s . G\QCMB,_ShCEQKgd, o
O 9@1‘ asked P\u Lo little boy obo

hor  healbihn, L,,dorvt uSL@\LL,u ﬁé\/& -
K\d& €lﬂc})u,l?“Li’\S odouk oy }'\Q,Q,Ltl’\ th)S

,,,1,5i,,,,,bec&u5g he tk;:%smb&%%rbv f}\trf P
weth  mornmnNerS hocCukss ~e S f“roﬁ‘\ o u
wpper class., S,Iz\,e,,,,+h,en,,,,,,,,Lu,es_, +to _be
EifMm Lo lkbh  hiy " afg,d !<~:=9§-5 Eries Fo
5,@9%» rid  of ham, I toid \jO\‘L not

O COome  rounOL hare o&x::ugg,w heCouss €
She koS Viwed to ™Mrs LYo NS obowlt
,k\eepfuwg ko b@g S.oydar t. ,
fMrs Johastone seems oo SOFE k\icw%edx
PersaOn \n _these [|{neS because ibSs
,,beﬁ,,,gbx,,ld “See 10GK, .. themes
Mickey” Sha  hes) tokes oo litbtle
Mmayoe she Loont S o cell ham thal

hes A \C_Ke.\j S kloinn,

Secondly, ak & Start Of the plowy
Mrs Jobnsfone 15 Shown Qs oo
oold , undep Emd,&a_h,ﬁsgpﬁﬁﬁ By tious
wOmen. Mrs  Johnstone woorks hard
becouuse  eres froem ol looser/middle
ClOSS. She ras?F  Choldren  ohom  Ske
hog +O  take core Na YN ﬁ\/té,rS oi&% o
Sk ooel QouXx O wOrk SO Ske






"C’C&D””JQC“‘:‘:)'* For tkom You. Con  tel)
MrsS . JohnStone 1S From lotoer clacs

as Ske Con it opfo rch O Py el _
in €% ploy </

o e PO, Lok T I/,*p% Yo FO MO rOL.

Mrs Johngyone 18 o coomen wWho

Cores  for bher Croloen  ande doesn F
want tlem bt be  taldjcen m&b Mes
LyCns = useg Ll S trr\f:o,cmamk: on &%Qmsf

ro get o buoin ef ey
[ P ” Vot CL\(\-QQQ-&,,JO,QAJ% vkﬁe@b@r\eo{
oy tke el pore ', §gTine  (ast thing MrS
Johngroene cacant 1S\ her Chilckren €O

be pudt Sl ool Sie tr iQ,S onvineing
Srels Refping .

Th)rc\‘\j , Mrg JonngtoOne (8§ o
Superskthous pPerfon [ N LUCm ¢ le S
MrL JOhnglrone ’c S Supersh b ouuﬁwb,el el
&%M b or. ‘Shoes wpon__ti~e todhie Y
RBeacuse Mrs  Johnstone 8 S wpers
ceakiroul  evye narroakOr  olloa 4
Comes LN oonC  [18FS O feuwny &
Super Skitiong M tre solbs meen
Sprll ed the locoking olasS  Smasked,
ebc. This kel -t!»{,: c\e,@ok,e:;fmg%,baz_w,, -
Mrs /J,ohhsfm\g' s Q&LQQF‘S\’:' 10U
beliegEs e gwe)d N 9 BT SR et = I < =S SN
mMesS. The r\o;,rc:x’cor,fo\,k.s@mme_n Yiong
’t)'\Q eV (,L O oD Jt £ OUZAZ?K SO‘\‘
YO nuen her" this mMmeant ke

chedvarl 1S Q»\LUCU\-—R’ o cpore  oanO eoill
of waNts o
Col up- Wher *,e\/@rf o pfeed S PS8
Cveraodd, Mrs Fohhnstone 1S O \C‘j\/l'hﬁ
moktkrer. th)ov@gibengmx,\}) Ske
woarkYs  to do _tke  belt gor Rer

,C,h,s,,LQu;\QDiQ\,Q cl _%g,,,spr\%ﬁ oW QOr\c\)\) ,,,,, -






Oy Ch Yy L skES oAUl EF\Q, E:Q:, g)\
Sie. Lo Ak bu& tkem,\c,,, G bik

‘i

with both  oree)c® o She V,;,L}QQ@“’SA'\Q
,,%:,Q,«,,,Js,efep,, _them b_c,&pp%a,r\g\% ive btl-em
her 1OVvVe . Foum 18,,)’33 Zeun S,JQ\/@/S bh,),,ﬂg, R
ro .Mmrs_ _Jo hns f-o,h,,ia,,f,,gé‘;:\o\ﬁ,%,Q,g.pﬁceuﬁ,_w,,, .
Se=x Y‘rok 1A R /0t Feks  SCEONES
c_ci':,@,:;,\Q;bQ,,,Ls torn  becousrse S

oS r,c;,,,,%,,x;ve GMEe. Tl uny Q»UJCLL\.JM

Ned F, Mes Johastone and. hoc. )
foine | I\:B R OO0 MmOl h o Ro. ke

canck Po;.cemcm

he\ghbow%h()odr\dc)@i?ﬁ I\QCJ\U—\ 1y e

Clerm. EverSOr\e Ay ada ,Q,,,,_,CI,OLSS I
LS. Sho#ion. +OT\W;%§S w}i’%i%‘ mq}\'mngCo?fchir N
LA youur F&Qene,,,,wwn Mr S _Johnstone
Fi n,CLS ouk SkeS OOV NG Ok o

Lverposl ond 5. J:,.,.SW,JQLQ;‘L;I:\S _rehomed.
o tre Con ’r*i’\‘ﬂ 1 AC(S ke) sEr) Skels

over _tre  MmMmoon. Be I tlo

pPloy She  Sings  obouk ho LD U oo
Freaosh Starct , S)red Qe L noy e
oppor RIS, kj O isea—e:ﬁ - begin
agoun < The whole Fum, \ Ly ,Sur\gﬁ
aboukl  bhouse excited. t}\eﬁ e

FO. move o Lt ¢ CL HaIVeN d@uj ot
. FfreasSh  Stouwt, Somewrenre.

Aeus ) Hmwe\ié(,,,,, due  +0o  PMACS
e‘ohr\g%‘(}r\es Luck chke\d C)Jr\d\

EAworcd. o< r—ewunyted MOy o€ LYy
Lok, \bhern MrS. L"d Ong gues FLOoNS.
Mrs Jo J’}ng tOr\Q_ Y e YVS - o v FOJ,,LQ&&;.@

I~ Ms& JoesSnY  wont  tAvelsTn
CorSe—Ed word. o reeed . e Elo(ns






tO rmeet MMrs JohngkOne  poukbs oc
focﬁt dowsn moybe She el readiges

s ke oy s poke/deg ki n\cj kO meet
Ckg)ciu,h . ]

5t ] B
?Jﬁ&\\ﬂ, thrOpLSr\i e Mr§

Johnstone I'S ‘Qgczm,bec( %C; he Iy KQ,,,,,,,
Mowrolly N MO rone .,

Ske 1S cecribed.
and _Compoced. €O or becousR  tlere
difes oS u\n ulor tlv\e both ho\e
fon  oind tben
beames. wil~an ,,,,,B’ ™My Ci’\eﬂ (\3)6’,1—5,,_
addicted ’cQ,,,JchK\ oG- piL Us oPrer NS

F oyeow long prision Sentence. He
s odauictled t0  ta K,,s,,,qs L pLllg endl
Moryhirne MoncOne oo  pull b |

Lo FOOk. O owver—addge  opndl dved . ITn

the fiaol Sceante Mrs gohnstone s
oo broken down  women  wwho endcls

up - Seelnd. both Of |ec  Childhen

Joeng  leilled- bhefOre. e veryy eues.

Mic ):\6_3 _ Shaoots  Fduwocudl  becouu sSe o
Ccoudd  have hadl ke lifestyle e

,,h&d,,,,, He codso  Sinoots
hcxu I hgj

SeritOwuS

him  becaiuse

ne )

_oun - agffodi witkh  [indal
~Mic )Le&s,,,,,ﬁ% il Mrs Lyons points.

auk ke wwhole offodr criving ki

robkhers Q.fo,cgﬂ:,,_, housever

,m,,x_g)s,ﬁ% rMad .
‘EellSs _himnm

ekl s nmokes
Mrs. johngtktone tron

Cre  Trutih ho,,p,;m Qf%ﬁﬂ:'o,,m@ -
peontde ael hurbt buk o durivesS
Micley ©Oo  Shoot Edw ord . The

Finad  Fewd Scean UL,u S ¥ l\?m:hd S
aoouk .,

- 7bp;\\¢€,_,,3o,m, 0o aout e






. 1 trer~es
the Johngtomes —bwing s Ge

lo- ©ofp rmepeb)bGn | O Fe jast  feuw

Lines. Mayhbe £O ~mind us Of Who
0 blame onde Mrs Jonnston belng
o foctor B blome ] o











SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Blood Brothers

(1[0 |

You should use the extract on the opposite page and your knowledge of the
whole play to answer this question.

Write about Mrs Johnstone and how she is presented at different points in the play.

In your response you should:
o refer to the extract and the play as a whole
e show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1

¢ Anunderstanding of how Mrs Johnstone is presented in the extract and at
different points in the play

e Comment on her situation at the start of the play and how the pact is formed with
Mrs Lyons

e Her role as a mother in contrast to Mrs Lyons

e Comment on her relationship with Mickey and Edward, e.g. the locket at different
points of the play

e Her encounter with Mrs Lyons, when she attacks her with the kitchen knife in
Act 2

e Her attitude towards Linda’s light romance’ with Edward

e Her action in the final scenes ‘don’t shoot Eddie — he’s your brother...’

¢ Comments on Russell's use of language to present Mrs Johnstone in the extract
and elsewhere in the play

o Comments on how Mrs Johnstone’s humour and superstition are demonstrated
in the extract

e The use of stage directions in the extract to show Mrs Johnstone’s superstition:
‘warily approaches’

o The role of Mrs Johnstone’s songs as structural devices to reveal different
stages of their lives, e.g. her marriage; the move to Skelmersdale; Mickey’s
imprisonment; Linda and Eddie’s affair; the finale ‘Tell me it’s not true’

This is not a checklist. Please reward valid alternatives.






AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Eduqas

Sticky Note

The candidate is able to offer an overview and knows the character and the main storyline of the play.
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Highlight



Eduqas

Highlight



Eduqas

Sticky Note

Straightforward comments on language and character.
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Sticky Note

Some engagement with Mrs Johnstone's situation.
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Sticky Note

Not quite accurate. How could this candidate have written a better conclusion? Have a go at writing a plan in response to this essay question. Your plan should have an introduction, 3 or 4 points that you are going to make in the body of your essay and a conclusion.



Eduqas

Highlight
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Sticky Note

Low Band 3

AO1 Some focus on the extract and wider text, but brief reference to main events.

AO2 Some comments on language but under-developed. 

AO4 3 marks.

16 + 3 = 19
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Sticky Note

Uses apt supporting quotation.
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Sticky Note

Apt comments with support.
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Sticky Note

Key moments considered.
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Sticky Note

Places extract accurately.



Eduqas

Sticky Note

Knowledge of character demonstrated.
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Sticky Note

Valid comments on language features.
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Sticky Note

Thoughtful reference to the effects of stage directions here.



Eduqas

Sticky Note

Tracks main features of extract effectively.
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Sticky Note

Relevant reference to the final scenes.
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Sticky Note

Top Band 3

AO1 Good focus on the task, with effective reference to the extract and key events across the play. Clear understanding of Mrs Johnstone's presentation and relationships. 

AO2 Begins to analyse some language features effectively, with some relevant subject terminology used accuarately. 

AO4 3 marks.

21 + 3 = 24
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Sticky Note

Focus on extract.
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Sticky Note

Knowledge of character and relationship demonstrated.
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Sticky Note

Closer reference to language features and effects developing.
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Secure knowledge of character.
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Well selected detail.



Eduqas

Highlight



Eduqas

Highlight



Eduqas

Highlight



Eduqas

Sticky Note

Some well chosen quotation and direct reference.
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Thoughtful discussion supported with relevant detail.
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Sustained wider reference.
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Sticky Note

Wide range of support to justify response is sustained.
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Links to wider themes and motifs.



Eduqas

Highlight



Eduqas

Highlight



Eduqas

Highlight



Eduqas

Highlight



Eduqas

Highlight



Eduqas
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Thoughtful reference to motif of Monroe here.
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Detailed reference to the final key events.
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Sticky Note

Mid Band 4

AO1 Secure and sustained focus on Mrs Johnstone's presentation, with thoughtful and engaged discussion, supported well with detail from the extract and across the whole play.

AO2 Good discussion of Russell's use of language with some effective reference to stylistic features. 

AO4 3 marks.

26 + 3 = 29










Blood Brothers

You are advised to spend about 45 minutes on this question.

You should use the extract on the opposite page and your knowledge of the
whole play to answer this question.

Write about Mrs Johnstone and how she is presented at different points in the play.
In your response you should:

« refer to the extract and the play as a whole
» show your understanding of characters and events in the play [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.





MRS JOHNSTONE answers the door.
EDWARD: Hello, Mrs Johnstone. How are you?
MRS JOHNSTONE: You what?

EDWARD: I'm sorry. Is there something wrong?

MRS JOHNSTONE: No, | just... | don’t usually have kids enquiring about my health. 'm er... I'm all
right. An’ how are you, Master Lyons?

EDWARD: Very well, thank you.
MRS JOHNSTONE /ooks at EDWARD for a moment.
MRS JOHNSTONE: Yeh. You look it. Y’ look very well. Does your mother look after you?
EDWARD: Of course.
MRS JOHNSTONE: Now listen, Eddie, | told you not to come around here again.
EDWARD: I'm sorry but | just wanted to see Mickey.
MRS JOHNSTONE: No. It’s best... if...
EDWARD: | won’t be coming here again. Ever. We're moving away. To the country.
MRS JOHNSTONE: Lucky you.
EDWARD: But I'd much rather live here.
MRS JOHNSTONE: Would you? When are y’ goin’?
EDWARD: Tomorrow.

MRS JOHNSTONE: Oh. So we really won’t see you again, eh...
EDWARD shakes his head and begins to cry.
What'’s up?

EDWARD: (through his tears): | don’t want to go. | want to stay here where my friends are... where
Mickey is.

MRS JOHNSTONE: Come here.
She takes him, cradling him, letting him cry.
No listen... listen, don’t you be soft. You'll probably love it in your new house. You'll meet lots
of new friends an’ in no time at all you’ll forget Mickey ever existed.

EDWARD: | won't... | won't. I'll never forget.

MRS JOHNSTONE: Shush, shush. Listen, listen Eddie, here’s you wantin’ to stay here, an’ here’s
me, I've been tryin’ to get out for years. We're a right pair, aren’t we, you an’ me?

EDWARD: Why don’t you Mrs Johnstone? Why don’t you buy a new house near us?

MRS JOHNSTONE: Just like that?

EDWARD: Yes, yes.

MRS JOHNSTONE: Ey.

EDWARD: Yes.

MRS JOHNSTONE: Would you like a picture of Mickey, to take with you? So’s you could remember
him?

EDWARD: Yes, please.
She removes a locket from around her neck.

MRS JOHNSTONE: See, look... there’s Mickey, there. He was just a young kid when that was
taken.

EDWARD: And is that you Mrs Johnstone?
She nods:
Can | really have this?

MRS JOHNSTONE: Yeh. But keep it a secret eh, Eddie? Just our secret, between you an’ me.
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SECTION B (19™ CENTURY PROSE)

GENERIC ASSESSMENT OBJECTIVES GRID

Questions | 2 [ 1] to [ 2] 6]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of
achievements in lower bands.

AO1, AO2 and AOS3 are equally weighted in this question.

Total marks 40

Band AOl:la+b, AO1:2 AO2 AO3
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with consistent analyse and appreciate writers’ use of language, form and show an assured understanding of the relationships
5 coherence and use an appropriate register; use a sensitive and evaluative structure; make assured reference to meanings and effects between texts and the contexts in which they were
approach to the task and analyse the extract and wider text critically; show a exploring and evaluating the way meaning and ideas are written, including, where relevant, those of period,
33-40 | perceptive understanding of the extract and wider text, engaging fully, perhaps conveyed through language structure and form; use precise location, social structures and literary contexts such as
marks | with some originality in their personal response; their responses include subject terminology in an appropriate context. genre, and the contexts in which texts are engaged with
pertinent, direct references from across the extract and wider text, including by different audiences.
guotations.
Candidates: Candidates: Candidates:
4 sustain focus on the task, convey ideas with considerable coherence and use discuss and increasingly analyse writers’ use of language, show a secure understanding of the relationships
an appropriate register; use a thoughtful approach to the task; show a secure form and structure; make thoughtful reference to the meanings between texts and the contexts in which they were
25.32 understanding of key aspepts pf the _extract and wider text, with co_nsiderable and_ effects c_)f stylistic features used by the writer; use apt Writte_'n, inclu_ding, where releva_nt, those of period,
marks engagement; support and Just!fy their responses by weI_I-chosen direct subject terminology. location, social structures and_hterary contexts such as
reference to the extract and wider text, including quotations. genre, and the contexts in which texts are engaged with
by different audiences.
Candidates: Candidates: Candidates:
3 focus on the task, convey ideas with general coherence and use a mostly comment on and begin to analyse writers’ use of language, show an understanding of the relationships between
appropriate register; use a straightforward approach to the task; show an form and structure; make some reference to meanings and texts and the contexts in which they were written,
17-24 understandin_g o_f key gspects of the extract an_d Wid_er text, with engagement; effects; use relevant subject terminology. incIl_Jding, where relev_ant, those of period, location,
marks support and Jus_tn‘y thg|r responses by appropriate direct reference to the extract social structures gnd Ilt‘erary contexts such as genre,
and wider text, including quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
2 have some focus on the task, convey ideas with some coherence and recognise and make simple comments on writers’ use of show some understanding of the relationships between
sometimes use an appropriate register; use a limited approach to the task; language, form and structure; may make limited reference to texts and the contexts in which they were written,
9-16 show some understanding of key aspects of the extract and wider text, with meanings and effects; may use some relevant subject including, where relevant, those of period, location,
marks | some engagement; support and justify their responses by some direct terminology. social structures and literary contexts such as genre,
reference to the extract and wider text, including some quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional coherence and may make generalised comments on writers’ use of language, show limited understanding of the relationships between
may sometimes use an appropriate register; use a simple approach to the task; form and structure; may make basic reference to meanings texts and the contexts in which they were written,
1-8 show a basic understanding of some key a_spepts of_the extract and wider text, and effects; _ _ inclyding, where relevgnt, those of period, location,
marks with a little engagement; may support and justify their responses by some may use some subject terminology but not always accurately. social structures and literary contexts such as genre,
general reference to the extract and wider text, perhaps including some and the contexts in which texts are engaged with by
guotations. different audiences.
0 Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit.

marks






SECTION B (19th Century Prose)
INDICATIVE CONTENT

A Christmas Carol

You should use the extract below and your knowledge of the whole novel to
answer this question.

The characters in A Christmas Carol view Christmas in different ways. Write about
some of these views and how Dickens presents them at different points in the novel.

In your response you should:
o refer to the extract and the novel as a whole
o show your understanding of characters and events in the novel
o refer to the contexts of the novel [40]

This question assesses AO1, AO2 and AQO3.

Indicative content

Responses may include:

AO1

e An overview of the various views on Christmas, held by a selection of characters

e Comments on Scrooge’s initial miserly views of Christmas, his gradually changing
views through the lessons of the ghosts and his views in the last stave

e Comments on Fred'’s attitudes to Christmas
Comments on the Cratchits’ views and experiences of Christmas

o Comments on minor characters’ views on Christmas (e.g. the Charity Collectors,
Fezziwig, the miners, etc.)

o Comments on Dickens’ use of language in the extract and the novel

o Comments on the use of contrast in the extract to show Scrooge and Fred’s
differing views of Christmas

¢ Comments on the imagery and language in comparing Scrooge’s presentation at
the start and end of the novel

o How Dickens presents Scrooge’s changing views through the structure of the
novel, e.g. the lessons learned from the ghosts and witnessing of others’ views on
Christmas

AO3

e Reference to the period in which the novel is set and the significance to the
various views on Christmas. For example, the importance of poverty and
charity at Christmas time in nineteenth century London

e The views of Christmas as a time to do good and highlight social injustices
Discussion of Dickens’ desires to present the poor of the period in a positive
light, e.g. the role of the Cratchits

¢ Dickens’ own views and experiences of Christmas and the impact of the novel
on society’s views about Christmas

e Comments on redemption and religious responsibilities, e.g. Discussion of the
nature of Scrooge’s change and his eventual use of money for good to
alleviate some problems of his contemporary world, perhaps in order to save
himself too

This is not a checklist. Please reward valid alternatives
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Limited but valid discussion.
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Some wider reference.
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Sticky Note

Limited, general comments but does have some focus and is valid.
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Sticky Note

Gets a sense of the change in Scrooge.
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Sticky Note

A limited response. Some basic understanding and limited references to the extract and wider text. Context is implicit and AO2 is also implicitly addressed through comments on structure.  
AO1: Band 2
AO2: Band 2
AO3: Band 2
Total: 14.  
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Straightforward AO1 reference and understanding.
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Gets sense of change. Implicitly addresses structure (AO2).
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Sticky Note

Apt discussion. Bit underdeveloped.



Eduqas

Sticky Note

Starting to address AO3 (context).
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Apt selection.
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Straightforward AO2 discussion of vocabulary. Limited but valid.
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Again, some implicit addressing of AO3 and religious context.
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Slightly muddled with reference to Bob as "co-worker" but the wider references are apt.



Eduqas

Sticky Note

Straightforward discussion, with some wider references and a focus on the question. 
AO1: Band 3
AO2: Band 3
AO3: Band 3
Total: 20
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Apt point and immediate focus.
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AO2 in terms of recognising the contrasting presentation of Fred and Scrooge.
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Slightly misread.
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Highlights appropriately.
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Apt references.
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References support point well.
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AO3. Discusses author's intention and addresses Dickens' agenda in writing the novel.
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AO1: Discussion of Fred's character. Keeps a focus on the question.
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Less successful but attempts to address AO3.
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Misread.
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Keeps focus.
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Textual references.
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Understanding of stucture (implicit AO2).
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Supports with apt references.
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Further support.
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Thoughtful discussion of the question. Sustained focus. Selects references appropriately from the extract and wider text. Addresses AO3 and AO2 through references to structure.
AO1: Band 4
AO2: Band 4
AO3: Band 4
Total: 30 marks.











SECTION B (19th Century Prose)

Answer on one text only.

IZII' A Christmas Carol

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole novel to
answer this question.

The characters in A Christmas Carol view Christmas in different ways. Write about some
of these views and how Dickens presents them at different points in the novel.

In your response you should:

« refer to the extract and the novel as a whole
» show your understanding of characters and events in the novel
* refer to the contexts of the novel [40]

‘A merry Christmas, uncle! God save you!’ cried a cheerful voice. It was the voice of Scrooge’s
nephew, who came upon him so quickly that this was the first intimation he had of his approach.

‘Bah!’ said Scrooge, ‘Humbug!

He had so heated himself with rapid walking in the fog and frost, this nephew of Scrooge’s, that
he was all in a glow; his face was ruddy and handsome; his eyes sparkled, and his breath smoked
again.

‘Christmas a humbug, uncle! said Scrooge’s nephew. ‘You don’t mean that, | am sure?’

‘I do,” said Scrooge. ‘Merry Christmas! What right have you to be merry? What reason have
you to be merry? You'’re poor enough.

‘Come, then,’ returned the nephew gaily. ‘What right have you to be dismal? What reason have
you to be morose? You're rich enough.

Scrooge having no better answer ready on the spur of the moment, said, ‘Bah!’ again; and
followed it up with ‘Humbug.’

‘Don’t be cross, uncle, said the nephew.

‘What else can | be, returned the uncle, ‘when | live in such a world of fools as this? Merry
Christmas! Out upon merry Christmas! What’s Christmas time to you but a time for paying bills
without money; a time for finding yourself a year older, and not an hour richer; a time for balancing
your books and having every item in 'em through a round dozen of months presented dead against
you? If | could work my will,; said Scrooge, indignantly, ‘every idiot who goes about with “Merry
Christmas,” on his lips, should be boiled with his own pudding, and buried with a stake of holly
through his heart. He should!”’

‘Uncle! pleaded the nephew.

‘Nephew!’ returned the uncle, sternly, ‘keep Christmas in your own way, and let me keep it in
mine.’

‘Keep it!’ repeated Scrooge’s nephew. ‘But you don’t keep it.’

‘Let me leave it alone, then,” said Scrooge. ‘Much good may it do you! Much good it has ever
done you!

‘There are many things from which | might have derived good, by which | have not profited, |
dare say, returned the nephew: ‘Christmas among the rest. But | am sure | have always thought
of Christmas time, when it has come round — apart from the veneration due to its sacred name
and origin, if anything belonging to it can be apart from that — as a good time: a kind, forgiving,
charitable, pleasant time: the only time | know of, in the long calendar of the year, when men and
women seem by one consent to open their shut-up hearts freely, and to think of people below them
as if they really were fellow-passengers to the grave, and not another race of creatures bound on
other journeys. And therefore, uncle, though it has never put a scrap of gold or silver in my pocket,
| believe that it has done me good, and will do me good; and | say, God bless itV
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SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






SECTION A

Lord of the Flies

[0 [1 |

You should use the extract below and your knowledge of the whole novel to
answer this question.

In Lord of the Flies rules are broken and law and order breaks down. Write about how
Golding presents this at different points in the novel.

In your response you should:
o refer to the extract and the novel as a whole
e show your understanding of characters and events in the novel [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1

e An understanding of how rules are broken/ law and order breaks down within the
extract and in the novel

¢ An overview of how the initial attempts at civilisation (e.g. the assemblies, the
conch, the fire, building shelters) begin to break down, as the relationships
between the boys develop through the novel

e The dynamics and tensions which develop in the relationships between Ralph,
Jack, Piggy and the other boys

e How the behaviour of ‘the hunters’ becomes increasingly savage and violent,
leading to the deaths of Simon and Piggy

e The reactions of Ralph and the naval officer when the boys are rescued in the
final chapter

e Comments on Golding’s use of language in the presentation of the breakdown of
law and order in the extract and in the novel

e The contrasts between Ralph’s use of language and attempts to maintain order
through his assembly speech with Jack’s aggressive language and tone

o Comments on how Golding presents Ralph’s inner thoughts on the loss of order
at the meeting and on the island That world, that understandable and lawful
world, was slipping away’

o How Golding presents the rule- breaking and the break-down of law and order at
other key parts in the novel, e.g. Jack’s obsessive hunting / fire goes out; the
division of the tribes; Simon’s death; Piggy’s murder

This is not a checklist. Please reward valid alternatives.






AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Eduqas

Sticky Note

Some focus and selection.



Eduqas

Sticky Note

Knowledge of situation demonstrated here.



Eduqas

Sticky Note

Valid inference.



Eduqas

Sticky Note

Repeats similar point really. Answer needs to be extended. What other points could this candidate have included in order to make the response wider ranging?



Eduqas

Sticky Note

Band 2

AO1 Brief focus on the extract, with a few relevant points, but limited wider reference.

AO2 Simple comments on a few references from the extract.

AO4 2 marks.

14 + 2 = 16
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Sticky Note

Marked set by Eduqas
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Marked set by Eduqas
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Sticky Note
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Eduqas

Sticky Note

Establishes good focus on the situation at the novel's opening



Eduqas

Sticky Note

Establishes good focus on the situation at the novel's opening.



Eduqas

Sticky Note

Apt references and comments on key details



Eduqas

Sticky Note

Apt references and comments on key details.



Eduqas

Sticky Note

Relevant and thoughtful discussion 



Eduqas

Sticky Note

Relevant and thoughtful discussion. 



Eduqas

Sticky Note

Selects key references here but could develop the explanation further



Eduqas

Sticky Note

Selects key references here but could develop the explanation further.
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Sticky Note

Marked set by Eduqas
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Eduqas

Sticky Note

Selects some key events to develop a wider discussion of the novel as a whole



Eduqas

Sticky Note

Selects some key events to develop a wider discussion of the novel as a whole.



Eduqas

Sticky Note

Band 3

AO1 Good focus with clear understanding of the extract and some relevant  selection of wider text to justify response.

AO2 Begins to analyse Golding's use of language within the extract and wider novel, but analysis could be develop further

AO4 3 marks: intermediate performance

21 + 3  = 24



Eduqas

Sticky Note

Band 3

AO1 Good focus with clear understanding of the extract and some relevant selection of wider text to justify response.

AO2 Begins to analyse Golding's use of language within the extract and wider novel, but analysis could be developed further.

AO4 3 marks; intermediate performance.

21 + 3  = 24
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Sticky Note

Marked set by Eduqas



Eduqas

Sticky Note

Marked set by Eduqas
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Marked set by Eduqas
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Eduqas

Sticky Note

Confident focus.



Eduqas

Sticky Note

Thoughtful links to effects here.



Eduqas

Sticky Note

Develops thoughtful discussion of Jack's influence.



Eduqas

Sticky Note

Apt wider reference.
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Marked set by Eduqas
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Eduqas

Sticky Note

Sustains confident discussion.



Eduqas

Sticky Note

Lovely analysis of vocabulary effects here.



Eduqas

Sticky Note

Thoughtful and engaged with language features.



Eduqas

Sticky Note

Well chosen direct references.
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Sticky Note

Marked set by Eduqas
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Marked set by Eduqas
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Eduqas

Sticky Note

Considerable engagement with the significance of the theme overall.
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Marked set by Eduqas
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Marked set by Eduqas
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Sticky Note

Band 4

AO1 Sustained and thoughtful approach showing a secure understanding of the extract and wider text.

AO2 Increasingly effective analysis of Golding's use of language and structure, with some thoughtful reference to features such as the symbolism of the conch.

AO4 - 4 marks; high performance.

28 + 4 = 32











SECTION A (Post 1914 Prose/Drama)
Answer on one text only.
Lord of the Flies
You are advised to spend about 45 minutes on this question.

You should use the extract on the opposite page and your knowledge of the
whole novel to answer this question.

In Lord of the Flies rules are broken and law and order breaks down. Write about how
Golding presents this at different points in the novel.

In your response you should:
« refer to the extract and the novel as a whole
» show your understanding of characters and events in the novel [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.





Ralph pushed between them and got a thump on the chest. He wrested the conch
from someone and sat down breathlessly.

‘There’s too much talk about ghosts. We ought to have left all this for daylight.’

A hushed and anonymous voice broke in.

‘Perhaps that’s what the beast is—a ghost.’

The assembly was shaken as by a wind.

‘There’s too much talking out of turn, Ralph said, ‘because we can’t have proper
assemblies if you don’t stick to the rules.’

He stopped again. The careful plan of this assembly had broken down.

‘What d’'you want me to say then? | was wrong to call this assembly so late. We'll
have to vote on them; on ghosts | mean; and then go to the shelters because we're all
tired. No—Jack is it?—wait a minute. I'll say here and now that | don’t believe in ghosts.
Or I don’t think | do. But | don’t like the thought of them. Not now that is, in the dark. But
we were going to decide what’s what.’

He raised the conch for a moment.

‘Very well then. | suppose what’s what is whether there are ghosts or not—’

He thought for a moment, formulating the question.

‘Who thinks there may be ghosts?’

For a long time there was silence and no apparent movement. Then Ralph peered
into the gloom and made out the hands. He spoke flatly.

‘| see’

The world, that understandable and lawful world, was slipping away. Once there
was this and that; and now—and the ship had gone.

The conch was snatched from his hands and Piggy’s voice shrilled.

‘I didn’t vote for no ghosts!’

He whirled round on the assembly.

‘Remember that all of you!

They heard him stamp.

‘What are we? Humans? Or animals? Or savages? What’s grown-ups going to
think? Going off—hunting pigs—Iletting fires out—and now!

A shadow fronted him tempestuously.

‘You shut up, you fat slug?’

There was a moment’s struggle and the glimmering conch jigged up and down.
Ralph leapt to his feet.

‘Jack! Jack! You haven't got the conch! Let him speak.’

Jack’s face swam near him.

‘And you shut up! Who are you, anyway? Sitting there—telling people what to do.
You can’t hunt, you can’t sing—’

‘I'm chief. | was chosen’’

‘Why should choosing make any difference? Just giving orders that don’t make any
sense—’

‘Piggy’s got the conch.’

‘That’s right—favour Piggy as you always do—

Jack!’

Jack’s voice sounded in bitter mimicry.

Jack! Jack!’ .

‘The rules! shouted Ralph, ‘you’re breaking the rules!’

‘Who cares?’

Ralph summoned his wits.

‘Because the rules are the only thing we’ve got!’
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SECTION B (19™ CENTURY PROSE)

GENERIC ASSESSMENT OBJECTIVES GRID

Questions | 2 [ 1] to [ 2] 6]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of
achievements in lower bands.

AO1, AO2 and AOS3 are equally weighted in this question.

Total marks 40

Band AOl:la+b, AO1:2 AO2 AO3
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with consistent analyse and appreciate writers’ use of language, form and show an assured understanding of the relationships
5 coherence and use an appropriate register; use a sensitive and evaluative structure; make assured reference to meanings and effects between texts and the contexts in which they were
approach to the task and analyse the extract and wider text critically; show a exploring and evaluating the way meaning and ideas are written, including, where relevant, those of period,
33-40 | perceptive understanding of the extract and wider text, engaging fully, perhaps conveyed through language structure and form; use precise location, social structures and literary contexts such as
marks | with some originality in their personal response; their responses include subject terminology in an appropriate context. genre, and the contexts in which texts are engaged with
pertinent, direct references from across the extract and wider text, including by different audiences.
guotations.
Candidates: Candidates: Candidates:
4 sustain focus on the task, convey ideas with considerable coherence and use discuss and increasingly analyse writers’ use of language, show a secure understanding of the relationships
an appropriate register; use a thoughtful approach to the task; show a secure form and structure; make thoughtful reference to the meanings between texts and the contexts in which they were
25.32 understanding of key aspepts pf the _extract and wider text, with co_nsiderable and_ effects c_)f stylistic features used by the writer; use apt Writte_'n, inclu_ding, where releva_nt, those of period,
marks engagement; support and Just!fy their responses by weI_I-chosen direct subject terminology. location, social structures and_hterary contexts such as
reference to the extract and wider text, including quotations. genre, and the contexts in which texts are engaged with
by different audiences.
Candidates: Candidates: Candidates:
3 focus on the task, convey ideas with general coherence and use a mostly comment on and begin to analyse writers’ use of language, show an understanding of the relationships between
appropriate register; use a straightforward approach to the task; show an form and structure; make some reference to meanings and texts and the contexts in which they were written,
17-24 understandin_g o_f key gspects of the extract an_d Wid_er text, with engagement; effects; use relevant subject terminology. incIl_Jding, where relev_ant, those of period, location,
marks support and Jus_tn‘y thg|r responses by appropriate direct reference to the extract social structures gnd Ilt‘erary contexts such as genre,
and wider text, including quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
2 have some focus on the task, convey ideas with some coherence and recognise and make simple comments on writers’ use of show some understanding of the relationships between
sometimes use an appropriate register; use a limited approach to the task; language, form and structure; may make limited reference to texts and the contexts in which they were written,
9-16 show some understanding of key aspects of the extract and wider text, with meanings and effects; may use some relevant subject including, where relevant, those of period, location,
marks | some engagement; support and justify their responses by some direct terminology. social structures and literary contexts such as genre,
reference to the extract and wider text, including some quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional coherence and may make generalised comments on writers’ use of language, show limited understanding of the relationships between
may sometimes use an appropriate register; use a simple approach to the task; form and structure; may make basic reference to meanings texts and the contexts in which they were written,
1-8 show a basic understanding of some key a_spepts of_the extract and wider text, and effects; _ _ inclyding, where relevgnt, those of period, location,
marks with a little engagement; may support and justify their responses by some may use some subject terminology but not always accurately. social structures and literary contexts such as genre,
general reference to the extract and wider text, perhaps including some and the contexts in which texts are engaged with by
guotations. different audiences.
0 Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit.

marks






War of the Worlds

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about how Wells presents the narrator at different points in the novel.

In your response you should:
o refer to the extract and the novel as a whole
e show your understanding of characters and events in the novel
o refer to the contexts of the novel [40]

This question assesses AO1, AO2 and AQOS3.

Indicative content

Responses may include:

AO1

o An overview of how the narrator is presented in both the extract and the rest of
the novel

o The descriptions and emotions of the narrator in relation to the Martians’ first and
subsequent appearances

e The fear, despair and gradual hope of the narrator in the extract and the rest of
the novel

¢ His reaction and relationships with those caught up in the invasion — e.g. Ogilvy,
the curate, the Artilleryman, etc

e His presentation at the end of the novel

¢ Comments on Wells’ use of language in the extract and the novel to present the
narrator’s emotions

¢ Comments on how Wells presents the story through the narrator’s first person
voice, both in the extract and in the wider novel

e Discussion of the actions and descriptions of the narrator in the extract to show
his combined horror and fascination of the Martians

e The use of shocking and fearful lexis and sentence structures in the extract and
wider novel

e Comments on how the narrator is presented in terms of the structure of the novel
including the introduction of the Martians, gradual reveal, build-up of events and
final destruction

AO3

e An understanding of the period in which the novel is set, in relation to issues
relating to the narrator’s reaction and description of the invasion
The contemporary fascination and concerns with scientific progress

e The fears about the development of conflict on a global scale

e The social commentary being offered by the author relating to the nature of
human society and its fragility as well as naivety

e The narrator's commentary on characters such as the curate and the
artilleryman and how this reflects on the role of religion and the military at the
time

This is not a checklist. Please reward valid alternatives
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Eduqas

Sticky Note

A simple focus on the question, using the extract.
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Eduqas

Sticky Note

Some selection.



Eduqas

Sticky Note

Limited comment, but valid.



Eduqas

Sticky Note

Point and some supporting evidence. Implicit sense of contasting aspects of the Narrator's presentation.



Eduqas

Sticky Note

This comment reveals a lack of understanding.



Eduqas

Sticky Note

Overall, there is little evidence the candidate knows the text well and there is nothing outside the extract. There is some focus on the question but the answer is limited.
AO1: Band 2
AO2: Band 2 
AO3: Band 1
Total mark: 12.
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Eduqas

Sticky Note

Some placing of the extract within the wider text.



Eduqas

Sticky Note

Apt focus and some comments and understanding of the presentation of the character.



Eduqas

Sticky Note

Valid, but undeveloped. Would benefit from supporting references.
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Eduqas

Sticky Note

References a section of the text outside extract and shows straightforward understanding. Slightly shifts focus away from the question: the answer would benefit from linking to the presentation of the Narrator.



Eduqas

Sticky Note

Straightforward comment on presentation and author's technique.



Eduqas

Sticky Note

New point. Valid.



Eduqas

Sticky Note

Supports. Not a direct quotation, but a valid reference to the text.
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Eduqas

Sticky Note

Could develop to support AO3 and link to Wells' views on religion but the point is a good one.



Eduqas

Sticky Note

Conveys a sense of the character changing.



Eduqas

Sticky Note

Valid, but a bit repetitive. What new points could the candidate have made here?



Eduqas

Sticky Note

Overall, there is a general focus on the question and some knowledge of the text, though the references are a bit limited in scope. Comments are straightforward.
AO1: Band 3 
AO2: Band 3
AO3: Band 3
Total mark: 24.










ber Q/ The LS o e B boel /o; A G cuells.
M csts criHen  in 1893 and plaged o jJEEdfLRl
Bz Lrtoca s fear %a Germern ,AvaSien, /A
Cony pores the  Sletou  fo Sre  feomecnas , L
g ol _alSe ,c,cia/?ou/<fmew fo  fre /é/fue/
as  Shey lbaol  fheds empres /%//Qu; bk ttie
wortd ) Fa /@L,@ ovesr omncf /7/;;@/7 mf%ﬁ/%i,& pegle

aeve

V7 fepst _ever SCi- [y Nevef  Fe—rre cov HEn,
ancl  The LSe. of Screnftfec  facts  ax /e St
#rafes o Scrwred  beliCialle —— [l Sciereel ,,%@ﬁ@f/g

wrells Presecrts 1he. N arrec/or as 4 Mﬁe///‘ie/ﬂf oadf
Cezey  STroy Chcracter 1hrcug fr oot /Zu@/ﬁ/ac,@@‘%’,
booever —alse wrafes liiwg  Scumdd  Alpradd..

I s expract , the  narvador /S présenmdedl  as /
Sendd ,as hoemaa; menalng ol < Theug by he!s
Zﬂfé//ﬁex/}% ol Strereg, he ;s Sk scoreed , aardl S Hlsreass
s, i f bl come. ofeci Ao TEe Styural of e [ ek, e
Sec ol @hepSspesae Gue) CGSS ancl  SFafys iS elisregoreles,
_eepmdd ,,,,,;,@ (S euictendt i Tho —Abrreeter s goayvcte V'S

6}/ wrilieg stoecl __pedrefyed , staring - Wells shees.
et Sl SbprecSor  2S MSO/L@ée/ﬂ&z rrifrecl pas he s
wnable. 1o pocve —yiviig s e ,,&;@ep«f,c‘éguﬁ;&f —y
ﬁzac;’f?,/h‘f /m%za e T then 7&63 o Fo  tori Fe [ Auaey
/(/‘; € LLort, Stumblec]  over 4he Clrete, and stoppec/.
at fhe s /ey cdeor ! s sl Grver Us o mplicn
that 1he- Harrzetor cas snappect act of his frezer

TS cndl inSInICH Kceees 7.




Eduqas

Sticky Note

Immediate focus on AO3 (context). Could be linked and integrated to the question a little more but does offer alternative readings.



Eduqas

Sticky Note

A welcome focus on the question here, with some valid points.



Eduqas

Sticky Note

More AO3 and some reference to AO2, but could support with reference to the text.



Eduqas

Sticky Note

An acknowledgment of the conflicting presentation of the character.



Eduqas

Sticky Note

AO3. References to class, status and survival of the fittest are all valid contextual references and, unlike the opening paragraphs, link well to the focus of the question (presentation of the Narrator).



Eduqas

Sticky Note

Apt selection.



Eduqas

Sticky Note

Nicely engaged.
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Eduqas

Sticky Note

AO2. Apt comments on the author's vocabulary choices and the effect they have.



Eduqas

Sticky Note

Shows knowledge of the text.



Eduqas

Sticky Note

Again, valid AO2 points and, importantly, links them back to the focus of the question.



Eduqas

Sticky Note

Develops the discussion into a new area.



Eduqas

Sticky Note

Valid knowledge of the text but would benefit from a little supporting evidence.
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Eduqas

Sticky Note

Tracking through and using the extract well.



Eduqas

Sticky Note

Makes a further point about the presentation of the character. Backs with evidence and builds the point.



Eduqas

Sticky Note

The point is valid.



Eduqas

Sticky Note

Links to wider text.
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Eduqas

Sticky Note

Apt point.



Eduqas

Sticky Note

Some wider references.



Eduqas

Sticky Note

A clear focus on the question. The candidate uses the extract well (particularly to gain credit for AO2) and makes some wider references (though these are a little limited in scope). AO3 is present and while used a little in isolation at the beginning is then integrated well into the question.
AO1: Band 4
AO2: Band 4
AO3: Band 4
Overall mark: 31.










IZII' War of the Worlds

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about how Wells presents the narrator at different points in the novel.

In your response you should:

« refer to the extract and the novel as a whole
» show your understanding of characters and events in the novel
« refer to the contexts of the novel [40]

Abruptly | heard a noise without, the run and smash of slipping plaster, and the
triangular aperture in the wall was darkened. | looked up and saw the lower surface
of a Handling Machine coming slowly across the hole. One of its gripping limbs curled
amidst the débris; another limb appeared, feeling its way over the fallen beams. |
stood petrified, staring. Then | saw through a sort of glass plate near the edge of the
body the face, as we may call it, and the large dark eyes of a Martian peering, and
then a long metallic snake of tentacle came feeling slowly through the hole.

| turned by an effort, stumbled over the curate, and stopped at the scullery door.
The tentacle was now some way, two yards or more, in the room, and twisting and
turning with queer sudden movements, this way and that. For a while | stood fascinated
by that slow, fitful advance. Then, with a faint, hoarse cry, | forced myself across the
scullery. | trembled violently; | could scarcely stand upright. | opened the door of the
coal-cellar, and stood there in the darkness, staring at the faintly lit doorway into the
kitchen, and listening. Had the Martian seen me? What was it doing now?

Something was moving to and fro there, very quietly; every now and then it tapped
against the wall, or started on its movements with a faint metallic ringing, like the
movement of keys on a split-ring. Then a heavy body — | knew too well what — was
dragged across the floor of the kitchen towards the opening. Irresistibly attracted, |
crept to the door and peeped into the kitchen. In the triangle of bright outer sunlight |
saw the Martian in its Briareus of a Handling Machine, scrutinizing the curate’s head.
| thought at once that it would infer my presence from the mark of the blow | had given
him.

| crept back to the coal-cellar, shut the door, and began to cover myself up as
much as | could, and as noiselessly as possible, in the darkness, among the firewood
and coal therein. Every now and then | paused rigid, to hear if the Martian had thrust
its tentacle through the opening again.
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SECTION B (19™ CENTURY PROSE)

GENERIC ASSESSMENT OBJECTIVES GRID

Questions | 2 [ 1] to [ 2] 6]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of
achievements in lower bands.

AO1, AO2 and AOS3 are equally weighted in this question.

Total marks 40

Band AOl:la+b, AO1:2 AO2 AO3
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with consistent analyse and appreciate writers’ use of language, form and show an assured understanding of the relationships
5 coherence and use an appropriate register; use a sensitive and evaluative structure; make assured reference to meanings and effects between texts and the contexts in which they were
approach to the task and analyse the extract and wider text critically; show a exploring and evaluating the way meaning and ideas are written, including, where relevant, those of period,
33-40 | perceptive understanding of the extract and wider text, engaging fully, perhaps conveyed through language structure and form; use precise location, social structures and literary contexts such as
marks | with some originality in their personal response; their responses include subject terminology in an appropriate context. genre, and the contexts in which texts are engaged with
pertinent, direct references from across the extract and wider text, including by different audiences.
guotations.
Candidates: Candidates: Candidates:
4 sustain focus on the task, convey ideas with considerable coherence and use discuss and increasingly analyse writers’ use of language, show a secure understanding of the relationships
an appropriate register; use a thoughtful approach to the task; show a secure form and structure; make thoughtful reference to the meanings between texts and the contexts in which they were
25.32 understanding of key aspepts pf the _extract and wider text, with co_nsiderable and_ effects c_)f stylistic features used by the writer; use apt Writte_'n, inclu_ding, where releva_nt, those of period,
marks engagement; support and Just!fy their responses by weI_I-chosen direct subject terminology. location, social structures and_hterary contexts such as
reference to the extract and wider text, including quotations. genre, and the contexts in which texts are engaged with
by different audiences.
Candidates: Candidates: Candidates:
3 focus on the task, convey ideas with general coherence and use a mostly comment on and begin to analyse writers’ use of language, show an understanding of the relationships between
appropriate register; use a straightforward approach to the task; show an form and structure; make some reference to meanings and texts and the contexts in which they were written,
17-24 understandin_g o_f key gspects of the extract an_d Wid_er text, with engagement; effects; use relevant subject terminology. incIl_Jding, where relev_ant, those of period, location,
marks support and Jus_tn‘y thg|r responses by appropriate direct reference to the extract social structures gnd Ilt‘erary contexts such as genre,
and wider text, including quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
2 have some focus on the task, convey ideas with some coherence and recognise and make simple comments on writers’ use of show some understanding of the relationships between
sometimes use an appropriate register; use a limited approach to the task; language, form and structure; may make limited reference to texts and the contexts in which they were written,
9-16 show some understanding of key aspects of the extract and wider text, with meanings and effects; may use some relevant subject including, where relevant, those of period, location,
marks | some engagement; support and justify their responses by some direct terminology. social structures and literary contexts such as genre,
reference to the extract and wider text, including some quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional coherence and may make generalised comments on writers’ use of language, show limited understanding of the relationships between
may sometimes use an appropriate register; use a simple approach to the task; form and structure; may make basic reference to meanings texts and the contexts in which they were written,
1-8 show a basic understanding of some key a_spepts of_the extract and wider text, and effects; _ _ inclyding, where relevgnt, those of period, location,
marks with a little engagement; may support and justify their responses by some may use some subject terminology but not always accurately. social structures and literary contexts such as genre,
general reference to the extract and wider text, perhaps including some and the contexts in which texts are engaged with by
guotations. different audiences.
0 Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit.

marks






Pride and Prejudice

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about Mr. Darcy and how he is presented at different points in the novel.

In your response you should:
o refer to the extract and the novel as a whole
e show your understanding of characters and events in the novel
e refer to the contexts of the novel [40]

This question assesses AO1, AO2 and AO3.

Indicative content

Responses may include:

AO1
e An overview of how Darcy is presented in both the extract and the rest of the
novel
e Darcy’s early opinions and prejudice towards Elizabeth and the Bennets and
vice-versa
o Darcy and Elizabeth’s unconventional courtship and how this presents his
character
o His relationships with other characters such as Lady Catherine de Bourgh and
Georgiana
AO2

¢ Comments on Austen’s use of language in the extract and the novel in relation to
the presentation of Mr Darcy

e Comments on Austen’s authorial voice in describing Mr. Darcy’s reaction to
Elizabeth’s refusal of his proposal in the extract

¢ The comparison of Darcy’s different attitudes and opinions in the extract and
elsewhere

¢ Comments on structural features and turning points in the novel and how this
adds to the presentation of Mr. Darcy

o References to the social structures of the period in which the novel is set,
particularly in relation to Mr. Darcy and his relationships with others

e Comments on the economic standing of Mr. Darcy in the novel and how this
generates prejudice

¢ Attitudes to women and marriage as illustrated through the character of Darcy
and his relationship with Elizabeth

This is not a checklist. Please reward valid alternatives
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Eduqas

Sticky Note

A focus on the question and implicit AO3.





Eduqas

Sticky Note

A focus on the question and implicit AO3.



Eduqas

Sticky Note

Simple sense of the overall structure and character development.



Eduqas

Sticky Note

Simple sense of the overall structure and character development.



Eduqas

Sticky Note

Some knowledge, though limited.



Eduqas

Sticky Note

Some knowledge, though limited.



Eduqas

Sticky Note

Textual reference supports a valid, but undeveloped point.



Eduqas

Sticky Note

Textual reference supports a valid, but undeveloped point.



Eduqas

Sticky Note

Knowledge of text, although limited.



Eduqas

Sticky Note

Knowledge of text, although limited.



Eduqas

Sticky Note

Implicit sense of structure and turning points.



Eduqas

Sticky Note

Implicit sense of structure and turning points.



Eduqas

Sticky Note

The candidate does have a focus on the question and there is (limited) textual knowledge and a straightforward sense that the character changes. Context is fairly implicit but can be rewarded through references to Darcy's wealth, the ball, and proposals.
AO1: Band 3 (Just)
AO2: Band 2
AO3: Band 2
Total: 17



Eduqas

Sticky Note

The candidate does have a focus on the question and there is (limited) textual knowledge and a straightforward sense that the character changes. Context is fairly implicit but can be rewarded through references to Darcy's wealth, the ball, and proposals.
AO1: Band 3 (Just)
AO2: Band 2
AO3: Band 2
Total: 17
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Eduqas

Sticky Note

Immediate focus on question. Brings in elements of AO3 (context).



Eduqas

Sticky Note

AO3. A little bit unsupported and sweeping, but valid.



Eduqas

Sticky Note

Selection and discussion of character's first appearance. 



Eduqas

Sticky Note

AO2 - sense of structure. Could be developed.



Eduqas

Sticky Note

AO1. Apt textual details and knowledge.
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Eduqas

Sticky Note

AO1. Some evaluation.



Eduqas

Sticky Note

AO1. Takes a linear approach. Valid comments.



Eduqas

Sticky Note

AO1.  Some fairly broad textual references. Keeps focus on character.
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Eduqas

Sticky Note

Supports judgement with some evidence.



Eduqas

Sticky Note

Apt and still focussed but could expand. 



Eduqas

Sticky Note

Loses focus a little but regains it at the end of the paragraph.
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Eduqas

Sticky Note

Selects from extract.



Eduqas

Sticky Note

Places extract within the events of the novel.



Eduqas

Sticky Note

Some valid AO3 context.
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Eduqas

Sticky Note

Thoughtful discussion.



Eduqas

Sticky Note

Overall a good focus on the question and the candidate knows the text. There is some thoughtful discussion of character and some context. 
AO1: Band 4
AO2: Band 4
AO3: Band 4
Total: 29.
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Eduqas

Sticky Note

Overview on the character, combined with aspects of AO2 and AO3. Could be more focussed on Darcy alone (the question's focus) but a confident opening.



Eduqas

Sticky Note

Integrated quote, nicely introduces the point.



Eduqas

Sticky Note

Weaves AO3 (context) skillfully into the answer.



Eduqas

Sticky Note

Confidently explores the effect on the reader.



Eduqas

Sticky Note

Textual knowledge is strong.



Eduqas

Sticky Note

AO2. Technique of the author.



Eduqas

Sticky Note

AO3. Confident use of context.



Eduqas

Sticky Note

Nicely engaged.





defeer s A 'w;//v//y mgundicStarny’ people gfHe Se sargo ‘ot
hs K b el Wf?gbod'@,ﬁ we Can  ser  pher @m,moleed,

does not  hate cvenfone , we ean fte fhet Bacy .5 corect ook
thg‘s Characler —=n «he doeo myundeciand bviM binm epd
cletham. Tha My _;ugjoot ‘et A 48 c[e-y-w7)»/ed
tran [BTY ek Mo oot by Pud /om,rlmtabulj.

When [-17:»;9 MeEL AL kAam ,, and vndealangs Prom fym
hoo e hoo been rous brected oy Oarcy and lorens Ao

hivy wtth all her peny' e see Oa—rc_y o bepy A vincliche
anel Pbrokiaws choroller who oo Jfeaforo G Ly khernd
jaad velaboo hp  wil  hie  felflir —ap Beoeo lr‘ny_ Hewyenver, ce
are shown /lhet Daﬂykr poce peo  Jecd pHm o be
mere ‘gevuras' opol his  plial prde’ oy Z/aﬂ-w/g
pNde’ ha abu macle Inm ety ‘prond op chedt N fottas
was! and g ‘tlosc guerdian @ As Sasiel'. Tus  puek him
Iﬂaﬂood /:9/\}}, ag w€ cum w2 P)s  cloce Pam,ly boncle and
his ss a cembear ko 112'1'3 “ho 45 Prever oohonee! p A
MoTher  cnol  Ggoungr sistecs. This opay bt Dagle ¢ pescrcrel

a lovve an?)s i /VDv&v&r, one / “eqliyt Mgt L'Z’Zr’ﬂk Mot
Qcks wih ar Emplheanesr PN preden’ m Darfgsf PPEer
Elays  famity.

Mheny Dercy propded po Lary ber fe frsy Pme, ce ve
hrue /-e&ingo Enerefl) and c-e c’aqg.&/:%bvrﬂn.redcw ligﬁy
When—tor—pesiac  His crracler o pemitrmes qJuire  renerves!
anel when he feil for Mmat he larclentby aclmies nol
loveo we are renglicedt serpnsed 4y fe chunge pa bw
Charackr, Rrevimoly Gl weao only ‘hriecable’ pue ne he

loveo hot ‘arclenthy). Tw  use 9 Gr Q:y' chaar s pue fohey
M foe medfer end et ioglcare A s Mene rrudy he loveo
Lfrsy,even QueHooluns) har Connechao, tle Can Iien him 4

Torm lefroy, who oo Adkn'c fne intereor ,however hi
Fermgiv) el nor  cant horm rer vy A ren Aue A a
lack :7 —eolth M ey fambf- /2 simitar <Jhgehon 1S gnrored
her, a0 sbe fholehn w» b ly placng harSelf gr Loy~



Eduqas

Sticky Note

Relevant and well placed supporting references. 



Eduqas

Sticky Note

Evaluation of character by comparing him to Elizabeth.



Eduqas

Sticky Note

Nuanced and engaged discussion, offering different and changing viewpoints of the character. All supported by tight textual references.



Eduqas

Sticky Note

Effect on the reader and author's technique.



Eduqas

Sticky Note

Acknowledges turning point for the character.



Eduqas

Sticky Note

AO2 - explores vocabulary choices.



Eduqas

Sticky Note

Links to biographical context (AO3).
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Eduqas

Sticky Note

Evaluates character. AO1.



Eduqas

Sticky Note

Further develops the point.



Eduqas

Sticky Note

A good example of weaving together all the AOs in this paragraph.  AO1 evaluation of character; AO2 references to tone and author's devices and AO3 references to social hierarchy.
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Eduqas

Sticky Note

Gets to character through discussion of Elizabeth. A valid approach and immediately refocusses afterwards. 



Eduqas

Sticky Note

Evaluates by comparing to Collins. Assured and confident AO1.




Eduqas

Sticky Note

Overview.



Eduqas

Sticky Note

Astute, engaged discussion.



Eduqas

Sticky Note

Very confident, astute AO2.
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Eduqas

Sticky Note

A confident, highly assured discussion of the character. Sensitive and developed discussion of all the AOs.
AO1: Band 5
AO2: Band 5
AO3: Band 5
Total: 40.










Pride and Prejudice

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about Mr. Darcy and how he is presented at different points in the novel.

In your response you should:

« refer to the extract and the novel as a whole
» show your understanding of characters and events in the novel
* refer to the contexts of the novel [40]

“And this,” cried Darcy, as he walked with quick steps across the room, “is your
opinion of me! This is the estimation in which you hold me! | thank you for explaining it
so fully. My faults, according to this calculation, are heavy indeed! But perhaps,” added
he, stopping in his walk, and turning towards her, “these offences might have been
overlooked, had not your pride been hurt by my honest confession of the scruples
that had long prevented my forming any serious design. These bitter accusations
might have been suppressed, had | with greater policy concealed my struggles, and
flattered you into the belief of my being impelled by unqualified, unalloyed inclination;
by reason, by reflection, by every thing. But disguise of every sort is my abhorrence.
Nor am | ashamed of the feelings | related. They were natural and just. Could you
expect me to rejoice in the inferiority of your connections? To congratulate myself on
the hope of relations, whose condition in life is so decidedly beneath my own?”

Elizabeth felt herself growing more angry every moment; yet she tried to the
utmost to speak with composure when she said,

“You are mistaken, Mr Darcy, if you suppose that the mode of your declaration
affected me in any other way, than as it spared me the concern which | might have felt
in refusing you, had you behaved in a more gentleman-like manner.”

She saw him start at this, but he said nothing, and she continued,

“You could not have made me the offer of your hand in any possible way that
would have tempted me to accept it.”

Again his astonishment was obvious; and he looked at her with an expression of
mingled incredulity and mortification. She went on.

“From the very beginning, from the first moment | may almost say, of my
acquaintance with you, your manners impressing me with the fullest belief of your
arrogance, your conceit, and your selfish disdain of the feelings of others, were such
as to form that ground-work of disapprobation, on which succeeding events have built
so immoveable a dislike; and | had not known you a month before | felt that you were
the last man in the world whom | could ever be prevailed on to marry.”

“You have said quite enough, madam. | perfectly comprehend your feelings, and
have now only to be ashamed of what my own have been. Forgive me for having taken
up so much of your time, and accept my best wishes for your health and happiness.”

And with these words he hastily left the room, and Elizabeth heard him the next
moment open the front door and quit the house.
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SECTION B (19™ CENTURY PROSE)

GENERIC ASSESSMENT OBJECTIVES GRID

Questions | 2 [ 1] to [ 2] 6]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely to occur. Each successive description assumes demonstration of
achievements in lower bands.

AO1, AO2 and AOS3 are equally weighted in this question.

Total marks 40

Band AOl:la+b, AO1:2 AO2 AO3
Candidates: Candidates: Candidates:
sustain focus on the task, including overview, convey ideas with consistent analyse and appreciate writers’ use of language, form and show an assured understanding of the relationships
5 coherence and use an appropriate register; use a sensitive and evaluative structure; make assured reference to meanings and effects between texts and the contexts in which they were
approach to the task and analyse the extract and wider text critically; show a exploring and evaluating the way meaning and ideas are written, including, where relevant, those of period,
33-40 | perceptive understanding of the extract and wider text, engaging fully, perhaps conveyed through language structure and form; use precise location, social structures and literary contexts such as
marks | with some originality in their personal response; their responses include subject terminology in an appropriate context. genre, and the contexts in which texts are engaged with
pertinent, direct references from across the extract and wider text, including by different audiences.
guotations.
Candidates: Candidates: Candidates:
4 sustain focus on the task, convey ideas with considerable coherence and use discuss and increasingly analyse writers’ use of language, show a secure understanding of the relationships
an appropriate register; use a thoughtful approach to the task; show a secure form and structure; make thoughtful reference to the meanings between texts and the contexts in which they were
25.32 understanding of key aspepts pf the _extract and wider text, with co_nsiderable and_ effects c_)f stylistic features used by the writer; use apt Writte_'n, inclu_ding, where releva_nt, those of period,
marks engagement; support and Just!fy their responses by weI_I-chosen direct subject terminology. location, social structures and_hterary contexts such as
reference to the extract and wider text, including quotations. genre, and the contexts in which texts are engaged with
by different audiences.
Candidates: Candidates: Candidates:
3 focus on the task, convey ideas with general coherence and use a mostly comment on and begin to analyse writers’ use of language, show an understanding of the relationships between
appropriate register; use a straightforward approach to the task; show an form and structure; make some reference to meanings and texts and the contexts in which they were written,
17-24 understandin_g o_f key gspects of the extract an_d Wid_er text, with engagement; effects; use relevant subject terminology. incIl_Jding, where relev_ant, those of period, location,
marks support and Jus_tn‘y thg|r responses by appropriate direct reference to the extract social structures gnd Ilt‘erary contexts such as genre,
and wider text, including quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
2 have some focus on the task, convey ideas with some coherence and recognise and make simple comments on writers’ use of show some understanding of the relationships between
sometimes use an appropriate register; use a limited approach to the task; language, form and structure; may make limited reference to texts and the contexts in which they were written,
9-16 show some understanding of key aspects of the extract and wider text, with meanings and effects; may use some relevant subject including, where relevant, those of period, location,
marks | some engagement; support and justify their responses by some direct terminology. social structures and literary contexts such as genre,
reference to the extract and wider text, including some quotations. and the contexts in which texts are engaged with by
different audiences.
Candidates: Candidates: Candidates:
1 have limited focus on the task, convey ideas with occasional coherence and may make generalised comments on writers’ use of language, show limited understanding of the relationships between
may sometimes use an appropriate register; use a simple approach to the task; form and structure; may make basic reference to meanings texts and the contexts in which they were written,
1-8 show a basic understanding of some key a_spepts of_the extract and wider text, and effects; _ _ inclyding, where relevgnt, those of period, location,
marks with a little engagement; may support and justify their responses by some may use some subject terminology but not always accurately. social structures and literary contexts such as genre,
general reference to the extract and wider text, perhaps including some and the contexts in which texts are engaged with by
guotations. different audiences.
0 Nothing worthy of credit. Nothing worthy of credit. Nothing worthy of credit.

marks






The Strange Case of Dr Jekyll and Mr Hyde

(2 [6 |

You should use the extract below and your knowledge of the whole novel to
answer this question.

The Strange Case of Dr Jekyll and Mr Hyde is about the struggle between good and
evil. Write about how Stevenson presents this at different points in the novel.

In your response you should:
o refer to the extract and the novel as a whole
e show your understanding of characters and events in the novel
o refer to the contexts of the novel [40]

This question assesses AO1, AO2 and AO3.

Indicative content

Responses may include:

AO1
e An overview of how good and evil is presented in the extract and the rest of the
novel
e The gradual revelations about Mr Hyde’s character and the evil acts he commits
e Dr Jekyll’s fight against his alter-ego and the gradual dominance of Mr. Hyde
over him

o Comments on Stevenson’s use of language to present the theme in the extract
and the novel

¢ Discussion on other techniques Stevenson uses to create a sense of good and
evil in the extract and the novel

o Discussion on the contrasting descriptions of Jekyll and Hyde and how these
add to the presentation of good and evil in the novel

¢ Comments on how the narrator’s voice builds a gradual picture of Hyde for the
reader

e The way different points of view such as the accounts left by Dr Lanyon and
Dr Jekyll add to the readers’ impressions of the struggle between good and evil

e How the setting of Victorian London mirrors the struggle (e.g. the contrast
between Jekyll’'s home and Hyde’s laboratory)

o Reference to the period in which the novel is set and its significance to the way
the theme is presented

¢ Comments on the struggle between good and evil within all men. For example,

understanding of contemporary concerns about the nature of evil within men and

the Victorian ideal of what it means to be a gentleman

The literary context of the gothic genre

Ideas of social and individual morality in Victorian times

Contemporary ideas about the role of science and drugs on Victorian society

How biographical details in Stevenson’s life may have influenced his

presentation of the struggle between good and evil

This is not a checklist. Please reward valid alternatives
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Eduqas

Sticky Note

AO1. Limited comment but addresses the question. 



Eduqas

Sticky Note

Apt selection from wider text.



Eduqas

Sticky Note

Apt but very general comments. How could the candidate have extended their response here? What other points could they have included?



Eduqas

Sticky Note

Some selection.



Eduqas

Sticky Note

Limited discussion, but some selection to support points and a focus on the question. Context is implicit through discusson of evil and choice of selected quotes.
AO1 - Band 2
AO2 - Band 2
AO3 - Band 2
Total mark: 15.
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Eduqas

Sticky Note

Straightforward but immediate focus on question. 



Eduqas

Sticky Note

Brings in element of AO3. Straightforward.



Eduqas

Sticky Note

General understanding but quite general. 



Eduqas

Sticky Note

Understanding.



Eduqas

Sticky Note

Apt selection. 



Eduqas

Sticky Note

Links to AO3.



Eduqas

Sticky Note

AO2 - probes the imagery. 



Eduqas

Sticky Note

Explores vocabulary choices.
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Eduqas

Sticky Note

Straightforward but valid discussion of contextual issues.



Eduqas

Sticky Note

Straightforward but appropriate discussion across all the AOs.
AO1 - Band 3
AO2 - Band 3
AO3 - Band 3
Total mark: 24.
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Sticky Note

Apt references to sustain discussion.



Eduqas

Sticky Note

Assured discussion.
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Sticky Note

AO2. Addresses structure.
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Sticky Note

Selection.
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Sticky Note

AO2 discussion.
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Sticky Note

AO1: Apt focus and textual knowledge.
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Sticky Note

AO1: Sustained and quite sensitive discussion.
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Eduqas

Sticky Note

AO3: Links to context.
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Sticky Note

AO3: Sustains discussion and keeps focus.
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Sticky Note

AO1: Quite sensitive discussion.
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Sticky Note

AO1. Explores meaning.
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Sticky Note

Thoughtful and sustained discussion across the AOs. Flashes of sensitivity. 
AO1 - Band 5
AO2 - Band 4
AO3 - Band 4
Total mark: 33.
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Sticky Note

Overview, moving to specific examples.
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Sticky Note

AO2 comments develop discussion.










The Strange Case of Dr Jekyll and Mr Hyde

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole novel to
answer this question.

The Strange Case of Dr Jekyll and Mr Hyde is about the struggle between good and evil.
Write about how Stevenson presents this at different points in the novel.

In your response you should:

« refer to the extract and the novel as a whole
» show your understanding of characters and events in the novel
« refer to the contexts of the novel [40]

| stole through the corridors, a stranger in my own house; and coming to my room, |
saw for the first time the appearance of Edward Hyde.

| must here speak by theory alone, saying not that which | know, but that which
| suppose to be most probable. The evil side of my nature, to which | had now
transferred the stamping efficacy, was less robust and less developed than the good
which | had just deposed. Again, in the course of my life, which had been, after all,
nine tenths a life of effort, virtue and control, it had been much less exercised and
much less exhausted. And hence, as | think, it came about that Edward Hyde was so
much smaller, slighter and younger than Henry Jekyll. Even as good shone upon the
countenance of the one, evil was written broadly and plainly on the face of the other.
Evil besides (which | must still believe to be the lethal side of man) had left on that body
an imprint of deformity and decay. And yet when | looked upon that ugly idol in the
glass, | was conscious of no repugnance, rather of a leap of welcome. This, too, was
myself. It seemed natural and human. In my eyes it bore a livelier image of the spirit,
it seemed more express and single, than the imperfect and divided countenance, |
had been hitherto accustomed to call mine. And in so far | was doubtless right. | have
observed that when | wore the semblance of Edward Hyde, none could come near to
me at first without a visible misgiving of the flesh. This, as | take it, was because all
human beings, as we meet them, are commingled out of good and evil: and Edward
Hyde, alone in the ranks of mankind, was pure evil.

I lingered but a moment at the mirror: the second and conclusive experiment
had yet to be attempted; it yet remained to be seen if | had lost my identity beyond
redemption and must flee before daylight from a house that was no longer mine; and
hurrying back to my cabinet, | once more prepared and drank the cup, once more
suffered the pangs of dissolution, and came to myself once more with the character,
the stature and the face of Henry Jekyll.
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SECTION C (UNSEEN POETRY)
Generic Assessment Objectives Grid

Question

The following descriptions have been provided to indicate the way in which progression
within the criteria is likely to occur. Each successive description assumes demonstration
of achievements in lower bands.

AO1 and AQO2 are equally weighted in this question.

Total 15 marks

Band AO1:1 a+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of
convey ideas with consistent coherence and language, form and structure; make assured
5 use an appropriate register; use a sensitive reference to meanings and effects exploring
and evaluative approach to the task and and evaluating the way meaning and ideas are
13-15 analyse the_ text critically; show a perceptive conveye(_:i through Iangua_ge struc_:ture and form;
marks understanding of the text, engaging fully, use precise subject terminology in an
perhaps with some originality in their personal appropriate context.
response; their responses include pertinent
direct references from across the text,
including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use
4 coherence and use an appropriate register; of language, form and structure; make
use a thoughtful approach to the task; show a thoughtful reference to the meanings and
10-12 secure undersFanding of key aspects of the effects of stylistic fea_ltures used by the writer;
text, with considerable engagement; support use apt subject terminology.
marks R .
and justify their responses by well-chosen
direct reference to the text, including
quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to evaluate writers’ use
3 coherence and use a mostly appropriate of language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use
task; show an understanding of key aspects of relevant subject terminology.
7-9 marks . ) o
the text, with engagement; support and justify
their responses by appropriate direct reference
to the text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on
with some coherence and sometimes use an writers’ use of language, form and structure;
2 appropriate register; use a limited approach to may make limited reference to meanings and
the task; show some understanding of key effects; may use some relevant subject
4-6 marks aspects of the text, with some engagement; terminology.
support and justify their responses by some
direct reference to the text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’
with occasional coherence and may use of language, form and structure; make
1 sometimes use an appropriate register; use a basic reference to meanings and effects; may
simple approach to the task; show a basic use some subject terminology but not always
1-3 understanding of some key aspects of the text, accurately or appropriately.
-3 marks . . .
with a little engagement; may support and
justify their responses by some general
reference to the text, perhaps including some
guotations.
0 Nothing worthy of credit. Nothing worthy of credit.
marks






SECTION C (UNSEEN POETRY)
Read the two poems, Teacher by Carol Ann Duffy and Change by Dave Calder. In
both of these poems the poets write about teachers.
Write about the poem Teacher by Carol Ann Duffy, and its effect on you. [15]
You may wish to consider:
what the poem is about and how it is organised
the ideas the poet may have wanted us to think about

[ )
[ )
e the poet’s choice of words, phrases and images and the effects they create
e how you respond to the poem

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1

e An understanding of the key aspects of the poem, e.g. the relationship
between teacher and pupil

¢ Discussion of the images and their meaning
Discussion of the final stanza and the long term effects the teacher has had on
the poet’s life

e The narrator’s experiences of lessons with the teacher

e The sense of memory associated with the poem

o Comments on Duffy’s use of language to describe her teacher

e The repeated linked metaphors and similes to describe the way the teacher
makes the learning ‘come alive’ and makes things far away in time or space
more immediate

o Religious imagery used in ‘your hands bless the air’ and later nature imagery
to emphasise the awakened imagination

e The addressing of the poem to the teacher through ‘You’
Phonological features and how these emphasise the message of the poem

e The structure of the poem and shift in the final tercet into first person and the
effect of this

e The use of present tense despite the sense of this being a memory

This is not a checklist. Please reward valid alternatives.





SECTION C (UNSEEN POETRY)

Generic Assessment Objectives Grid

Question

The following descriptions have been provided to indicate the way in which progression within the
criteria is likely to occur. Each successive description assumes demonstration of achievements in

lower bands.

AO1 and AO

2 are equally weighted in this question.

Total 25 marks

Band AO1:1 a+b, AO1:2 | AO2
Comparison is critical, illuminating and sustained across AO1 and AO2. There will be a wide ranging
discussion of the similarities and/or differences between the poems.
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
5 convey ideas with consistent coherence and use an form and structure; make assured reference to
appropriate register; use a sensitive and evaluative meanings and effects exploring and evaluating the
21-25 approach to the task and analyse the texts critically; way meaning and ideas are conveyed through
marks show a perceptive understanding of the texts, language structure and form; use precise subject
engaging fully, perhaps with some originality in their terminology in an appropriate context.
personal response; their responses include
pertinent, direct references from across the texts,
including quotations.
Comparison is focussed, coherent and sustained across AO1 and AO2. There will be a clear discussion of the
similarities and/or differences between the poems.
Candidates: Candidates:
4 sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
coherence and use an appropriate register; use a language, form and structure; make thoughtful
16-20 thoughtful approach to the task; show a secure reference to the meanings and effects of stylistic
marks understanding of key aspects of the texts, with features used by the writer; use apt subject
considerable engagement; support and justify their terminology.
responses by well-chosen direct reference to the
texts, including quotations.
Comparison is focussed across AO1 and AO2 with some valid discussion of the similarities and/or differences
between the poems.
Candidates: Candidates:
3 focus on the task, convey ideas with general comment on and begin to evaluate writers’ use of
coherence and use a mostly appropriate register; language, form and structure; make some
11-15 use a straightforward approach to the task; show reference to meanings and effects; use relevant
marks an understanding of key aspects of the texts, with subject terminology.
engagement; support and justify their responses
by appropriate direct reference to the texts,
including quotations.
Comparison is general with some discussion of the obvious similarities and/or differences between the
poems.
Candidates: Candidates:
have some focus on the task, convey ideas with recognise and make simple comments on writers’
2 some coherence and sometimes use an use of language, form and structure; may make
appropriate register; use a limited approach to the limited reference to meanings and effects; may use
6-10 marks task; show some understanding of key aspects of some relevant subject terminology.
the texts, with some engagement; support and
justify their responses by some direct reference to
the texts, including some quotations.
Comparison is very limited. There may be a basic awareness of the obvious similarities and/or
differences between the poems.
Candidates: Candidates:
have limited focus on the task, convey ideas with may make generalised comments on writers’ use of
1 occasional coherence and may sometimes use an language, form and structure; make basic reference
appropriate register; use a simple approach to the to meanings and effects; may use some subject
1-5 marks task; show a basic understanding of some key terminology but not always accurately or
aspects of the texts, with a little engagement; may appropriately.
support and justify their responses by some
general reference to the texts, perhaps including
some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Now compare Change by Dave Calder and Teacher by Carol Ann Duffy. [25]

You should compare:

what the poems are about and how they are organised

the ideas the poets may have wanted us to think about

the poets’ choice of words, phrases and images and the effects they create
how you respond to the poems

This question assesses AO1 and AO2.

Indicative content

Responses may include:

AO1

¢ An understanding of the poet’s views on teachers in Change and how this
compares with the views in Teacher

e The poet’s love and enthusiasm evoked in Teacher and how this compares to
the feelings evoked by the teacher in Change

e The presentation of the teacher in Teacher and how this compares to the
presentation of the teacher in Change

e How both poems deal with the theme of the relationship between teachers and

pupils

o How Duffy uses language to achieve specific effects and how this is compared
to Calder’s use of language in Change

e The use of similes and metaphors to describe the teachers in both poems and
perhaps a connection to the use of nature imagery

e The sense of awakening and freedom that both poems suggest are unlocked by
teachers

o The use of pupils’ perspectives to reveal the thoughts and feelings about the
teachers in both poems

e The contrasting use of tense in the poems and the effects

e The elevated language used to describe the teacher in Change and the way the
poem is imbued with powerful lexis to invoke colour and movement and how this

compares to the presentation in Teacher

This is not a checklist. Please reward valid alternatives.
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Eduqas

Sticky Note

Some understanding.



Eduqas

Sticky Note

Selects and interprets.



Eduqas

Sticky Note

Straightforward selection and comment.



Eduqas

Sticky Note

Overall, has a general understanding. There is selection and discussion, though this is limited. Starts to explore meaning and effect, but limited. 
AO1: Band 3
AO2: Band 2
Mark out of 15: 7 marks.



Eduqas

Sticky Note

General, basic understanding.
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Eduqas

Sticky Note

Personal response.



Eduqas

Sticky Note

Limited but has a general understanding, though this is not sustained.  
AO1: Low Band 2
AO2: Band 1
Comparison is basic.
Mark out of 25: 6



Eduqas

Sticky Note

AO2. Mainly spotting of techniques, but does try to link the second poem to meaning.
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Eduqas

Sticky Note

Attempts to link structure to meaning.



Eduqas

Sticky Note

Gets the overall meaning. 



Eduqas

Sticky Note

Subject terminology used and is linked to meaning.



Eduqas

Sticky Note

Selection of relevant detail.



Eduqas

Sticky Note

Discusses with mixed success.



Eduqas

Sticky Note

More secure understanding to end.



Eduqas

Stamp
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Eduqas

Sticky Note

Valid AO2 comment



Eduqas

Sticky Note

Some understanding.



Eduqas

Sticky Note

Spotting technique but basic comparison.



Eduqas

Sticky Note

More focussed comparison.



Eduqas

Sticky Note

Selects to support. 



Eduqas

Sticky Note

Comments on development and implicitly addresses structure.



Eduqas

Sticky Note

Subject specific terminology.



Eduqas

Sticky Note

Links but comment could be more developed. Straightforward.



Eduqas

Sticky Note

Understanding.



Eduqas

Sticky Note

Supports.



Eduqas

Sticky Note

Straightforward understanding in terms of both AOs. 
AO1: Band 3
AO1: Band 3
Mark out of 15: 8
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Eduqas

Sticky Note

Awareness but comment is straightforward.



Eduqas

Sticky Note

Selects and compares appropriately but doesn't always sustain the discussion. Overall a straightforward treatment of the second poem.
AO1: Band 3
AO2: Band 3
Comparison is focussed.
15 marks
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Eduqas

Sticky Note

AO1: Overall understanding.



Eduqas

Sticky Note

Probes language thoughtfully (AO2).



Eduqas

Sticky Note

Could select further evidence to back up the point, but valid.



Eduqas

Sticky Note

Attempts subject specific terminology, but not accurate (AO2).



Eduqas

Sticky Note

Discussion is a little general.
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Eduqas

Sticky Note

Tracking through.



Eduqas

Sticky Note

More thoughtful here. Discusses alternative interpretations (AO1).



Eduqas

Sticky Note

Straightforward mainly, but thoughtful discussion in places. Attempts AO2 discussion, with mixed success.
AO1: Low Band 4
AO2: Band 3 
Mark out of 15: 10



Eduqas

Sticky Note

Focussed comparison. AO1 discussion.



Eduqas

Sticky Note

 AO1: Selection and some discussion of imagery.
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Eduqas

Sticky Note

AO2: Probes tone.



Eduqas

Sticky Note

AO1: General understanding. Mixed success with AO2 comment.



Eduqas

Sticky Note

AO1. More secure interpretation. Thoughtful.



Eduqas

Sticky Note

Sees the development. AO1.



Eduqas

Sticky Note

Makes links. Shows understanding. AO1.



Eduqas

Sticky Note

Basic references to structure and form. 



Eduqas

Sticky Note

AO1: Flashes of thoughtful understanding, though more basic in places.
AO2: Straightforward treatment of form, structure and other AO2 elements.
Comparison is focussed.
Mark out of 25: 17











SECTION C (Unseen Poetry)

Answer both EIIl and EIZl .

You are advised to spend about 20 minutes on EIIl and about 40 minutes on EIZl .

Read the two poems, Teacher by Carol Ann Duffy and Change by Dave Calder. In both of these
poems the poets write about teachers.

EIIl Write about the poem Teacher by Carol Ann Duffy, and its effect on you. [15]

You may wish to consider:

* what the poem is about and how it is organised

* the ideas the poet may have wanted us to think about

* the poet’s choice of words, phrases and images and the effects they create
* how you respond to the poem

Teacher

When you teach me,
your hands bless the air
where chalk dust sparkles.

And when you talk,
the six wives of Henry VIII
stand in the room like bridesmaids,

or the Nile drifts past the classroom window,
the Pyramids baking like giant cakes
on the playing fields.

You teach with your voice,
so a tiger prowls from a poem
and pads between desks, black and gold

in the shadow and sunlight,
or the golden apples of the sun drop
from a branch in my mind’s eye.

| bow my head again

to this tattered, doodled book
and learn what love is.

Carol Ann Duffy





EIZl Now compare Change by Dave Calder and Teacher by Carol Ann Duffy. [25]
You should compare:

» what the poems are about and how they are organised

+ the ideas the poets may have wanted us to think about

» the poets’ choice of words, phrases and images and the effects they create
* how you respond to the poems

Change

For months he taught us, stiff-faced.
His old tweed jacket closely buttoned up,
his gestures careful and deliberate.

We didn’'t understand what he was teaching us.
It was as if a veil, a gauzy bandage, got between
what he was showing us and what we thought we saw.

He had the air of a gardener, fussily protective
of young seedlings, but we couldn’t tell
if he was hiding something or we simply couldn’t see it.

At first we noticed there were often scraps of leaves
on the floor where he had stood. Later, thin wisps
of thread like spider’s web fell from his jacket.

Finally we grew to understand the work. And on that day
he opened his jacket, which to our surprise
seemed lined with patterned fabric of many shimmering hues.

Then he smiled and sighed. And with this movement

the lining rippled and instantly the room was filled
with a flickering storm of swirling butterflies.

Dave Calder
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SECTION A (POST-1914 PROSE/DRAMA)

GENERIC ASSESSMENT OBJECTIVES GRIDS

Questions [0 [ 1] to [1][0]

The following descriptions have been provided to indicate the way in which progression within the criteria is likely
to occur. Each successive description assumes demonstration of achievements in lower bands.

AO1 and AO2 are equally weighted in this question.

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of vocabulary and
sentence structures (AO4). There is a separate assessment grid for AO4.

Total marks 35+5

Band AO1:la+b, AO1:2 AO2
Candidates: Candidates:
sustain focus on the task, including overview, analyse and appreciate writers’ use of language,
convey ideas with consistent coherence and form and structure; make assured reference to
use an appropriate register; use a sensitive meanings and effects exploring and evaluating
5 and evaluative approach to the task and the way meaning and ideas are conveyed
analyse the extract and wider text critically; through language structure and form;
29-35 show a perceptive understanding of the extract | use precise subject terminology in an appropriate
marks and wider text, engaging fully, perhaps with context.
some originality in their personal response;
their responses include pertinent, direct
references from across the extract and wider
text, including quotations.
Candidates: Candidates:
sustain focus on the task, convey ideas with discuss and increasingly analyse writers’ use of
considerable coherence and use an language, form and structure; make thoughtful
4 appropriate register; use a thoughtful approach | reference to the meanings and effects of stylistic
to the task; show a secure understanding of features used by the writer; use apt subject
22-28 key aspects of the extract and wider text, with terminology.
marks considerable engagement; support and justify
their responses by well-chosen direct
reference to the extract and wider text,
including quotations.
Candidates: Candidates:
focus on the task, convey ideas with general comment on and begin to analyse writers’ use of
3 coherence and use a mostly appropriate language, form and structure; make some
register; use a straightforward approach to the reference to meanings and effects; use relevant
task; show an understanding of key aspects of | subject terminology.
15-21 : . .
marks the extract a_nd v_wder tgxt, with engagement;
support and justify their responses by
appropriate direct reference to the extract and
wider text, including quotations.
Candidates: Candidates:
have some focus on the task, convey ideas recognise and make simple comments on writers’
with some coherence and sometimes use an use of language, form and structure; may make
2 appropriate register; use a limited approach to limited reference to meanings and effects; may
the task; show some understanding of key use some relevant subject terminology.
8-14 aspects of the extract and wider text, with
marks some engagement; support and justify their
responses by some direct reference to the
extract and wider text, including some
guotations.
Candidates: Candidates:
have limited focus on the task, convey ideas may make generalised comments on writers’ use
with occasional coherence and may of language, form and structure; may make basic
1 sometimes use an appropriate register; use a reference to meanings and effects; may use
simple approach to the task; show a basic some subject terminology but not always
understanding of some key aspects of the accurately.
1-7 marks X . . )
extract and wider text, with a little engagement;
may support and justify their responses by
some general reference to the extract and
wider text, perhaps including some quotations.
0 marks Nothing worthy of credit. Nothing worthy of credit.






Never Let Me Go

[0 [3 |

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about the relationship between Kathy and Tommy and how it is presented at
different points in the novel.

In your response you should:
o refer to the extract and the novel as a whole
e show your understanding of characters and events in the novel [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

This question assesses AO1, AO2 and AO4 (5 additional marks)

Indicative Content

Responses may include:

AO1

e Anunderstanding of Kathy and Tommy’s relationship as shown in the extract
and the rest of the novel

¢ How their friendship changes and matures within the three different stages of the
novel

e The influence of Ruth in their relationship as demonstrated within the extract and
at different points in the novel

¢ How their situation as clones and their inevitable early deaths affects the
development of their relationship, especially in part three when Kathy becomes
Tommy’s carer

AO2

e Comments on Ishiguro’s use of language to describe the relationship in the
extract and the novel

e The effect of Kathy’s role as narrator and how this may or not be a reliable voice
at different points in the novel

o The use of the three part structure of the novel which affects the reader’s
response to their developing relationship and the change in tone as they grow up
and reflect on their early friendships

o References to key points in the development of their relationship: Kathy’s tape;
visiting Madame for a deferral; Ruth and Tommy’s death

This is not a checklist. Please reward valid alternatives.






AO4

Level

Performance Descriptors

High Performance

4-5 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with consistent accuracy, and consistently use
vocabulary and sentence structures to achieve effective control of
meaning.

Intermediate Performance

2-3 marks

In the context of the Level of Demand of the question, Learners
spell and punctuate with considerable accuracy, and use a
considerable range of vocabulary and sentence structures to
achieve general control of meaning.

Threshold Performance

1 mark

In the context of the Level of Demand of the question,
Learners spell and punctuate with reasonable accuracy, and
use a reasonable range of vocabulary and sentence structures;
any errors do not hinder meaning in the response.

0 marks

Candidates do not reach the threshold performance outlined in the
performance descriptor above.
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Eduqas

Sticky Note

Focus - general overview.



Eduqas

Sticky Note

Some understanding of Kathy's influence as narrator.



Eduqas

Sticky Note

Knowledge of relationship conveyed.



Eduqas

Sticky Note

The candidate needs to include specific details here to support the point made. What evidence from the text could they use?
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Eduqas

Sticky Note

Some wider reference.



Eduqas

Sticky Note

Valid support - but rather generalised. What specific examples would work well here?



Eduqas

Sticky Note

Reference to wider events.



Eduqas

Sticky Note

A little muddled on who says what here? A plan would help this candidate to organise their thoughts. Have a go at writing a plan in response to the question.



Eduqas

Sticky Note

O.K. - some relevance.



Eduqas

Sticky Note

Band 3

AO1 Some focus on extract and wider novel to explore relationship, but lacks any reference to significant events in part 3.

AO2 Begins to comment on language features, but underdeveloped.

AO4 3 marks.

19 + 3 = 22
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Eduqas

Sticky Note

Thoughtful focus and overview.



Eduqas

Sticky Note

Relevant wider support with useful detail.
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Eduqas

Sticky Note

Apt reference to Ruth's influence on their relationship.



Eduqas

Sticky Note

Develops reference to part 3 of novel.
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Eduqas

Sticky Note

Low Band 4

AO1 Quite thoughtful discussion of their 'unfulfilled' relationship and how it is affected by Ruth at different points in the novel. Good range of support across the novel's three stages.

AO2 Some effective discussion of how Ishiguro structures their relationship and the impact of some language features.

AO4 3 marks.

22 + 3 = 25
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Confident reference to key detail and effective use of contrast.
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Some evaluation of Kathy's influence as narrator.
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Sensitive discussion of their relationship.
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Clear sense of overview sustained.
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Explore's Ishiguro's language perceptively.
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Sensitive understanding of their situation.
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Links to wider themes and ideas.
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Thoughtful analysis.
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Sustains range of pertinent images.
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Effective conclusion on the overall impact on the reader.
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Band 5

AO1 Perceptive and original evaluation of their relationship with pertinent use of textual detail from across the text.

AO2 Confident appreciation of how Ishiguro uses language, structure and form to present the tragic relationship throughout the novel.

AO4 5 marks. High performance.

35 + 5 = 40










Never Let Me Go

You are advised to spend about 45 minutes on this question.

You should use the extract below and your knowledge of the whole novel to
answer this question.

Write about the relationship between Kathy and Tommy and how it is presented at
different points in the novel.

In your response you should:
« refer to the extract and the novel as a whole
» show your understanding of characters and events in the novel [40]

5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use
of vocabulary and sentence structures.

‘Tommy, let’s talk now. There’s something | want to talk to you about.’

As soon as | said this, he let the ball roll away and came to sit down beside me. It
was typical of Tommy that once he knew | was willing to talk, there was suddenly no
trace left of any sulkiness; just a kind of grateful eagerness that reminded me of the
way we were back in the Juniors when a guardian who'd been telling us off went back
to being normal. He was panting a bit, and though | knew this was from the football, it
added to his overall impression of eagerness. In other words, before we’'d said anything,
he’'d already got my back up. Then when | said to him: “Tommy, | can tell. You haven'’t
been too happy lately, he said: ‘What do you mean? I'm perfectly happy. | really am.
And he did a big beam, followed by this hearty laugh. That was what did it. Years later,
when | saw a shadow of it every now and then, I'd just smile. But back then, it really
used to get to me. If Tommy happened to say to you: ‘I'm really upset about it,” he’d have
to put on a long, downcast face, then and there, to back up his words. | don’t mean he
did this ironically. He actually thought he’d be more convincing. So now, to prove he
was happy, here he was, trying to sparkle with bonhomie. As | say, there would come a
time when I'd think this was sweet; but that summer all | could see was that it advertised
what a child he still was, and how easily you could take advantage of him. | didn’t know
much then about the world that awaited us beyond Hailsham, but I'd guessed we'd need
all our wits about us, and when Tommy did anything like this, | felt something close to
panic. Until that afternoon I'd always let it go—it always seemed too difficult to explain—
but this time | burst out, saying:

‘Tommy, you look so stupid, laughing like that! If you want to pretend you're happy,
you don’t do it that way! Just take it from me, you don’t do it that way! You definitely don’t!
Look, you've got to grow up. And you've got to get yourself back on track. Everything’s
been falling apart for you just lately, and we both know why.’

Tommy was looking puzzled. When he was sure I'd finished, he said: “You're right.
Things have been falling apart for me. But | don’t see what you mean, Kath. What do
you mean, we both know? | don’t see how you could know. | haven't told anyone.’

‘Obviously | don’t have all the details. But we all know about you splitting with Ruth.’
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